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RESUMEN

Introducción. La importancia de las competencias comunicativas y el manejo de la expresión oral en la formación Universitaria viene recogida en distintos planes de estudios y asignaturas dentro del Espacio Europeo de Educación Superior. Estas competencias son prioritarias para el desarrollo profesional en distintos campos e implican el aprendizaje de una serie de habilidades que van desde el manejo de vocabulario adecuado, la organización del discurso y de la información, hasta la regulación de la ansiedad que suele provocar el hecho de hablar en público. Los objetivos del presente estudio son; 1 favorecer el aprendizaje de competencias orales y disminuir la ansiedad a hablar en público en estudiantes universitarios; 2. comprobar y comparar los efectos de las estrategias educativas y psicoeducativas aplicadas. Metodología: para ello se aplicó un experimento (pre-post) en el que se implementaron tres estrategias diferentes en una muestra de 51 participantes divididos en tres grupos, (grupo de intervención mediante taller; grupo de intervención mediante debate; grupo control). Resultados: se observan resultados positivos y eficaces en la mejora de competencias orales y confianza para hablar en público, así como una reducción de la ansiedad tras las distintas intervenciones. Discusión: estos hallazgos son relevantes para su implementación en programas específicos de mejora de las competencias comunicativas en el alumnado. Conclusiones: las intervenciones educativas y psicoeducativas mejoran la competencia oral y la ansiedad, siendo la aplicación de un taller de comunicación más efectiva que otras estrategias, consiguiendo generar un clima de participación activa en el aula.
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ABSTRACT

Introduction. The relevance of communicative competences and the management of oral expression in university education is reflected in different curricula and subjects within the European Higher Education Area (EHEA). These skills are a priority for professional development in different fields and involve the learning of a series of skills ranging from the management of appropriate vocabulary, the organization of speech and information, to the regulation of the anxiety that is usually caused by public speaking. The objectives of the present study are: 1. to promote the learning of oral skills and to reduce public speaking anxiety in university students; 2. to test and compare the effects of the educational and psychoeducational strategies applied. Methodology: For this purpose, an experiment (pre-post) was applied in which three different strategies were implemented in a sample of 51 participants divided into three groups (workshop intervention group; discussion intervention group; control group). Results: Positive and effective results were observed in the improvement of oral skills and confidence in public speaking, as well as a reduction of anxiety after the different interventions. Discussion: these findings are relevant for their implementation in specific programs to improve communication skills in students.Conclusions: educational and psychoeducational interventions improve oral competence and anxiety, and the application of a communication workshop is more effective than other strategies, generating a climate of active participation in the classroom.
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Introduction

Currently, the important value of communication skills in university education within the European Higher Education Area is recognized (Barrio del Campo & Barrio-Fernández, 2018; Rodríguez, 2007; Ruiz-Muñoz, 2012). However, historically the oral expression of university students has received less attention in the classroom than the written expression. This means that the (oral) communication skills of each student have been developed naturally without explicit or direct training, so not all of them reach an optimal level of competence (Ruiz-Muñoz, 2012). The possible lack of these skills harms learning and expression in academic or even professional contexts (exams, oppositions, discussion groups, meetings, teamwork, etc.). Studies such as those of Ander-Egg (2006) affirm that the ability to speak in public is a combination of innate and learned components, so if we ignore this last part, not all students reach a sufficiently adaptive level of this competence. According to the European Commission (2006, p. L 394/14), oral competence is defined as the ability to "express and interpret concepts, thoughts, facts, and opinions orally and in writing... and to interact linguistically adequately and creatively in all possible contexts.

For this reason, in the current study plans included in the different university careers and the teaching guides of the subjects that compose them, more and more importance is attributed to communication- related skills. This makes special sense, taking into account that they are basic skills for good professional development in the different fields in which students will foreseeably be immersed. These communication skills are related to a transversal learning process, which implies the correct use of language and vocabulary, its adaptation to different contexts (specialized or non-specialized public), organization of content and information to be transmitted, correct intonation and volume during the transmission of the message, and non-verbal behavior, among others. Numerous works in the scientific literature show that adequate performance of oral skills is related to the better academic performance of university students (Mowbray & Perry, 2015), as well as more effective communication when working in a team (Martinez et al., 2014). On the other hand, there is evidence that poor performance in these oral skills is related to inadequate behavior during the transmission of information, such as poorer fluency, clicking with the tongue, worse intonation, inadequate pauses, poorer organization and clarity, lumps, among others (Mancuso & Miltenberger, 2016; Montes et al., 2019) that have a psychological effect on students, such as lack of self-confidence during the speech (Simpson et al., 2019). All of this is associated with a specific context where these skills must be put into practice and which often generates a negative emotional, cognitive, and physiological correlate, such as the anxiety generated when speaking in public (Hancock et al., 2010). It is observed that anxiety has a very high prevalence in university students, specifically, related to communication skills (Charoensukmongkol, 2019; García-López et al., 2013). This fact can be a real obstacle in achieving academic goals for those who experience it. Therefore, another skill of special relevance to take into account within communication is the regulation of anxiety, since emotional mismanagement in this aspect can lead to avoidance behaviors in this context, consequently limiting student learning. In the scientific literature, several studies expose the relationship between learning and the associated emotional component (Marín, 2017; Morales-Domínguez & Navarro-Abal, 2013, Rueda et al., 2017; Vieco, 2019) so it is important to establish teaching or training based on specific skills that favor the prevention or reduction of anxiety when speaking in public (Espinar-Álava, 2019; Ros, 2005; Valladares, 2015; Wagner et al., 2014). Studies such as those by García-López et al. (2013) propose educational interventions based on training in oral communication skills for public speaking to promote its development.

In this line, there are different types of strategies that are used to facilitate the learning of these skills.

Some of them are educational, for example, generating learning situations within the classroom (Gómez,

2017; Gutiérrez & Bucheli, 2017), specific courses for training these skills (Sawyer et al., 2019; Westwick et al., 2015 ), promoting group or cooperative work (Binti et al., 2013; Knight et al., 2016), using technological means for oral expression (Bobkina et al., 2020; Stupar-Rutenfrans et al., 2017; Yuen et al. al., 2019), organizing oral presentation activities (Worawong et al., 2019), or using techniques that involve feedback or instructions (Abdelshaheed, 2019; Elfering et al., 2012). Others are psychoeducational, using psychological techniques along with some principles of human learning to address the fear or anxiety of public speaking. Within the latter, there are some well-established techniques based on scientific evidence on their efficacy, such as exposure, test, or desensitization techniques (Barkowski et al., 2016; Powers et al., 2008; Raja, 2017). It has also been shown that cognitive-behavioral-based strategies offered in online or virtual formats are just as effective as those carried out in person or face-to-face (Ebrahimi et al., 2019).

However, within the academic field, educational strategies are often applied almost exclusively, and psychoeducational or psychological techniques are commonly used with the clinical population (that is, with people with established anxiety problems) and/or in healthcare contexts (such as primary or secondary care). The use of both types of strategies in combination with a more preventive approach to developing skills and promoting specific skills has been little explored in the field of higher education.




Objectives

The general objectives of the present study were: 1. favor the learning of oral skills (OS) and help reduce anxiety or fear of public speaking in university students through different educational intervention strategies (debate and confrontation of discussion groups to improve communication skills ) and psychoeducational strategies (cognitive-behavioral, such as a communication and desensitization workshop for coping, reducing, and controlling anxiety); 2. check which of these strategies was more effective in improving oral skills and reducing anxiety when speaking in public.

Achieve the following general competencies: that the students know how to apply their knowledge to their work or vocation in a professional manner and possess the competencies that are usually demonstrated through the elaboration and defense of arguments and the resolution of problems within their area of study; Manage and coordinate centers, institutions, and associations according to the different contexts and needs in the fields of socio-educational intervention; Advise, accompany, and mediate in the promotion of people and groups based on educational needs and demands, promoting active participation in the transformation of their reality.

Specific objectives of the intervention


Achieve the following specific skills:

Develop specific skills for public speaking (adequate body expression, gesticulation, gaze towards the public, speech fluency, volume, intonation, capturing the public's interest and attention, speech structuring, speech clarity, and adjustment of time to content) and, therefore, have a fluent and adequate level of language and oral expression.

Promote interaction and communication in the social climate of the classroom with classmates, and therefore, that students get a predisposition to interdisciplinary collaboration and increase their oral and written communication skills, as well as teamwork.

Know and handle some basic techniques of regulation of anxiety to speak in public, being able to present in public individually and/or in groups.

Expose students, progressively, to various public speaking situations for better management of anxiety (desensitization), being able to present in public individually and/or in groups.

Provide basic tools to select and transmit information to different audiences.

Facilitate the expression of ideas, opinions, and arguments in the classroom and reinforce speaking skills through immediate feedback from the teacher.




Methodology

Participants



The sample consisted of N= 51 students of the Psychology of Organizations and Work Teams subject, in the 2nd year of the Degree in Social Education, aged between 21 and 24 years (X= 22.06; SD= .99). None of the participants presented any type of pathology or disorder contemplated by the DSM-V, and all had the same average socioeconomic level. The selection of the sample was carried out using an accidental non-probabilistic model following the accessibility criterion (students enrolled in the subject). These students were randomly assigned to each of the three intervention groups.


Instruments


As instruments, on the one hand, a continuous evaluation was used throughout the teaching-learning process using systematic observation, registration, and corrections with feedback to the students of all the activities carried out during the development of the subject as strategies. On the other hand, as a global evaluation, to contrast the acquisition of specific skills related to public speaking skills, as well as to measure confidence when speaking in public and anxiety levels, the following standardized instruments were used:

Personal Report of Confidence as Speaker of Méndez et al. (2004), consists of 12 items that measure confidence when speaking in public and the level of anxiety generated, with responses using a Likert- type scale (1 – totally disagree to 5 – totally agree). Of the total items, 6 were raised positively (items 2, 3, 4, 5, 7, and 9), that is, a high score meant having a good level of confidence to speak in public, while the other 6 items were worded negatively (items 1, 6, 8, 10, 11, and 12), so having high scores meant having a very low level of confidence when speaking in public.

Oral Competency Assessment Scale -ECO Scale- 10 (Roso-Bass, 2014), which measures the progression of the OS through self-observation of the participants. The variables to observe were body expression; gesticulation; gaze; fluency; volume; intonation; interest; structuring; clarity; and content- time adjustment. Therefore, this scale was made up of 10 factors that were scored on a Likert scale (1 – very low level to 5 – very high level). In this instrument, higher scores meant having higher levels of the competence in question.



Design

The study was carried out using a pre-post design with a control group (two intervention groups and one control group), to which the participants were randomly assigned. Group 1 (composed of 15 participants) was the control group (CG1) since group tasks were assigned with the elaboration of written arguments as is usually done in the subject. In group 2 (G2) (composed of 19 participants) debate and confrontation strategies of discussion groups were used, where the students had to carry out a debate, argumentation, and discussion between the different small workgroups (between classmates within the same group and with other groups). Subsequently, the students had to comment on the conclusions they had reached by submitting a written assignment. In group 3 (G3) (composed of 17 participants) a communication workshop was applied, where communicative aspects and oral skills were addressed. This workshop was carried out by the teacher through a PowerPoint presentation and numerous examples of effective communication by viewing a video to establish the appropriate model,

in which concepts such as anxiety when speaking in public were explained and coping strategies, reduction and control of anxiety, and specific guidelines for effective communication were described. After the workshop, the students had to discuss and argue the different ideas related to the practice with the rest of their classmates from other small groups, receiving immediate feedback from the teacher regarding the suitability of the communication used, giving corrections, and reinforcing effective communication behaviors. Subsequently, the students reflected on what they had commented on in a written work. In turn, the three groups of students made an oral presentation as a group, at the beginning and at the end of the practices of the subject, which served to collect the baseline and post-test data, respectively.

Didactic strategies were designed, based on educational and psychoeducational techniques that have proven to be effective for the development of skills and abilities to speak in public. A series of activities were scheduled and some content was adapted and incorporated into the planning of the theoretical and practical classes of the subject involved. In table 1 of appendix 1, a detailed description of the techniques and type of activities that were developed over 5 weeks is presented.

These techniques or strategies were implemented in face-to-face format and were applied gradually, following the logic of a progressive approach to exposure situations (desensitization) and increasing complexity (from autonomous work tasks to oral group presentations) as an intervention in two of the three groups. A participatory and didactic methodology was followed by the students through the development of the various written, oral, debate, and discussion activities, to favor the development of different skills in the students. These activities were developed to establish and implement different procedures, but they were carried out in parallel at the same time for the three groups.

The participants of the three groups developed a total of five practices related to the content taught during this subject. Throughout these practices they had to plan and build, in groups of five or six people, an organization from the beginning, attending to all the psychological and organizational factors studied in the content of the subject. In other words, all the practices were interrelated and concatenated with each other. In this way, it was intended to encourage students to integrate and interrelate all the theoretical contents of the subject through various practical works that followed a logical thread and were framed within the same context: the creation, planning, and management of their own organization.

Therefore, in this study the independent variable was the type of intervention applied to each of the groups and the dependent variable was the scores obtained in the questionnaire on confidence when speaking in public and the level of anxiety generated, as well as the scores achieved. on the oral proficiency scale. All phases of the study can be seen in Figure 1, and are described in greater detail in the corresponding procedure and annexes.

Figure 1: Type of selection and allocation of the sample, phases of the study carried out, and timing.








Fuente: Own elaboration.


Process

In the first place, the participants were given an informed consent, in which they were explained what type of tasks they were going to carry out, as well as its approximate duration, and where they gave their express consent to participate in this study voluntarily and anonymously.

The procedure was developed over five phases, in which the Personal Report of Confidence as Speaker questionnaire and the ECO-10 scale were implemented as a pre-test (phase 2) and post-test (phase 5) evaluation of oral skills and fear and anxiety when speaking in public, respectively, after carrying out the different educational and psychoeducational strategies carried out in the two groups of students and in CG1 where no intervention was applied (phase 3).

Next, the distribution of the phases of the study is detailed along with the objectives and strategies used as an intervention in each group. To see the exhaustive description of the process, see annex 2.




Phase 1 - Practice 1

The objective was to establish the first contact with the students and with the work methodology in the classroom naturally through a written activity where the different components of an organization were described. This was developed in person in the classroom and its duration was one hour in each of the three groups. Small working groups (five or six people) were randomly established within each group. During the session, the students developed the work while they could ask questions, and discuss ideas with their classmates, and the teacher gave feedback.


Phase 2 - Pre-test - Practice 2

The objective was to establish the baseline from a pre-test evaluation. The students had to make a general description of what was established in the previous practice, also adding new content about the subject. This activity was developed by making a PowerPoint presentation in which, as a group (small groups of five or six people), the students had to present and argue all the previous sections. This activity was face-to-face in the classroom and was developed during two one-hour sessions (two hours in total) for each study group. Before giving the presentation to the students during practice 2, the students were given a short questionnaire that measured the level of confidence and anxiety when speaking in public (Personal Report of Confidence as Speaker by Paul). This questionnaire had to be filled out by the students themselves individually before beginning the group presentation. In addition, the self-observation Communication Evaluation Questionnaire (ECO) was used, which measured aspects related to oral skills. This scale was completed by the teacher during the presentations, evaluating the commented aspects of each of the students in each of the groups that presented their work.


Phase 3 – Intervention - Practice 3

The objective of this phase was to carry out the different interventions in each group. The activity associated with this phase had to do with the elaboration of the processes of analysis and definition of a job, as well as the skills and selection of personnel. In this practice, the different educational and psychoeducational strategies or methodologies were implemented by the teacher. The distribution was as follows:

CG1. In the first place, it was explained what the elaboration of the practice consisted of and later the students were asked to carry out the activity in a group as they had been doing previously without any type of strategy on the part of the teacher, having to deliver the activity in a written form in within one week. The work session was face-to-face and lasted one hour.

G2 (Intervention through debate and confrontation of discussion groups). The students were explained how the practice should be carried out, asking them to carry out the activity through a debate, argument, and discussion between the different small workgroups (among classmates from the same small group and with other small groups). Subsequently, the students had to comment on the conclusions they had reached by submitting a written assignment within a week. This session was face-to-face and lasted one hour.

G3 (Intervention through communication workshop). The first activity within this group was a brief workshop in which communicative aspects and oral skills were addressed. The realization of this workshop was carried out by the teacher through a PowerPoint presentation and numerous examples of

communication by viewing a video as a model of effective communication, in which concepts such as anxiety when speaking in public were explained, and coping strategies, reduction and control of anxiety strategies, and specific guidelines for effective communication were described. After the workshop, the students had to discuss and argue the different ideas related to the practice with the rest of the classmates in other small groups, receiving immediate feedback from the teacher regarding the suitability of the communication used, giving corrections, and reinforcing the effective communication behaviors. Subsequently, the students reflected on what they had commented on in a written work delivered within a week. The session was face-to-face and lasted one hour.




Phase 4 - Practice 4

In this case, the objective of the phase was to monitor the activities proposed naturally in the classroom. An activity related to the analysis, management, and negotiation strategies of the conflict within the organization described in the previous practices was carried out. This activity had to be developed through written work attending to all the previous sections. The work was carried out in person in the classroom, in a one-hour session for each medium group. The dynamic followed on this occasion was the same as in previous practices (explanation of how to carry out the practice by the teacher and elaboration of it by the small workgroups). Similarly, the deadline for the delivery of the conclusions was one week.


Phase 5 - Post-test - Practice 5


This last phase aimed to carry out the post-test. The activity consisted of making a general description of everything developed in the previous practices through the elaboration of a PowerPoint presentation in which, as a group, (groups of five or six people), the students had to expose and argue everything that was developed in the previous practices concerning the established organization. This was carried out in a one-hour session for each medium group. The dynamics of presentations followed the same logic as in practice 2, so on this occasion, a post-test evaluation was carried out using the same instruments used in that practice. Unlike practice 2, after finishing all the group presentation sessions and having implemented the evaluation instruments, the teacher gave feedback to each group taking into account the content exposed and all the aspects related to the communication used.

The development of the commented activities was intended to emphasize and favor collaborative group work, the use of debates, discussions, and arguments as communication tools, to increase participation, and improve the different oral skills of the students.












Data analysis

First, a descriptive analysis of the data was carried out. Subsequently, a statistical analysis was performed using Studen's t-tests for paired samples through which the mean pre-test and post-test scores on the ECO Scale and the Confidence Questionnaire for Public Speaking were compared (intragroup analysis) for each of the three groups. And Anova of one factor for independent samples to find the possible statistical differences in the average scores of the post-tests of both instruments between the three groups.


Ethical aspects

All the procedures carried out in the studies with human participants were following the ethical standards of the ethics committee for human research at the Universidad de Córdoba and the 1964 Declaration of Helsinki and its subsequent amendments or comparable ethical standards (International Code of Ethics in Humanities and Social Sciences of the Centre for Research Ethics & Bioethics).

Informed consent was freely and voluntarily obtained from all the individual participants included in the study, and their anonymity was respected, keeping the confidentiality of personal data by encoding the information.

Discussion/Results


From a descriptive point of view, it can be said that the number of interventions, presentations, and oral arguments within the classroom by the students has increased throughout the learning process. An improvement has also been observed in terms of the skills and competencies to make presentations and defend arguments before different audiences (informally during the development of some classes or in formal presentations), so qualitatively substantial improvements are observed. Similarly, a general improvement has been observed in terms of the level of language and oral expression, which have been fluent and appropriate in the context in question. It has also been verified that exposing the students progressively to participation and intervention during the sessions seems to have favored the expression of diverse ideas, arguments, and opinions, both individually and in groups, giving rise to a good predisposition for active participation in the classroom and teamwork. Therefore, it has been possible to foster a climate of openness, participation, and social interaction within the classroom, thus creating a "safe space" for students to express themselves effectively, actively participating and favoring the oral and communicative skills in question.

After a preliminary analysis of the data collected to check if there were differences between the initial evaluation (pre-test) and the evaluation after the intervention (post-test), it can be seen in Figure 2, that there are changes in a positive direction, of the post-test evaluation compared to the pre-test evaluation, in the averages of the scores obtained in the Oral Competency Evaluation Scale (ECO) (body expression; gesticulation; gaze; fluency; volume; intonation; interest; structuring; clarity; and content-time adjustment), increasing after the psychoeducational strategies used in the two intervention groups and even in CG1. However, as can be seen, there are also differences in the means obtained in the post-test evaluations of each group, with better average scores being obtained in G3 (communication workshop).

Figure 2: Average pre-post scores on the Communication Evaluation Scale (ECO) of the 3 groups depending on the intervention.




Fuente: Own elaboration.

Regarding the preliminary results of the data obtained in the Confidence Questionnaire for Public Speaking and generated anxiety, a slight improvement was also perceived in all groups. If Figure 3 is observed, there are positive changes in terms of the means obtained from the post-test versus the pre- test in the positive items, so there has been a slight general improvement in the students about their confidence to speak in public and a slight decrease in their anxiety. Regarding the negative items of this questionnaire, it can be observed that there is a decrease in the average scores of the CG1 of the pre-test compared to the post-test, which indicates a positive tendency of the students to reduce their anxiety and increase their confidence. However, this group has a higher average pre-test score than the other two groups, so these data should be taken with caution. In any case, in the other two groups, this data remains the same in both evaluations, so we cannot speak of improvement in this aspect.


Figure 3: Average scores in the pre-test and post-test of the positive items and the negative items separately from the 3 groups according to the intervention, in the Confidence Questionnaire for Public Speaking and generated anxiety (Personal Report of Confidence as Speaker).


[image: figure 3]


Fuente: Own elaboration.

On the other hand, the following intragroup statistical analyses, Student's t-test for paired samples, were performed to verify the differences in the average scores obtained in pre-test versus post-test of the 3 groups of participants, both for the ECO Scale as for the Confidence Questionnaire for Public Speaking and generated anxiety. The statistical data of these tests can be seen in the tables in Appendix 3 of this study.

It can be seen that there are statistically significant differences in the average scores obtained in pre-test and post-test for the ECO scale in CG1, of all the factors analyzed, except for the structuring and the time-content adjustment. Similarly, there are statistically significant differences in the average scores obtained in pre-test and post-test in G2, of all the factors analyzed, except for fluency, structure, and clarity. Regarding G3, statistically significant differences were found in the average scores obtained in the pre-test and post-test of all the factors analyzed, so the data seem to indicate that this last intervention is the one that produces the best effect in general terms.

Regarding the average scores obtained in the pre-test and post-test for the questionnaire on confidence in public speaking, in CG1 there are no statistically significant differences in the average scores obtained, except for item 1 (when I speak in public, my thoughts are confused and mixed). Regarding G2, there are statistically significant differences in item 1 (same as above) and item 7 (I feel relaxed and at ease while I speak). Concerning G3, statistically significant differences are found in items 9 (My mind is clear when I am in front of an audience) and item 12 (I feel terrified at the idea of speaking in front of a group of people) so that all interventions have partially favored increased confidence when speaking in public and decreased anxiety.



Finally, a between-group analysis was performed, in this case, a one-way ANOVA for independent samples, to verify the statistical differences in the post-test of the ECO scale between the three groups. Statistically significant differences were found in all the factors analyzed except for intonation and time-content adjustment. Furthermore, a Bonferroni post hoc test was performed between all groups in which statistically significant differences can be observed in the average scores of all factors, except for gaze, intonation, interest, and time-content adjustment. These differences are found mainly between G3 (workshop intervention) and CG1 and G2, so the data indicate greater effectiveness of group 3. This same test was carried out to verify the statistical differences in the post-test of the Confidence Questionnaire for Public Speaking and generated anxiety, among the three groups. Statistically significant differences were only found in item 4 (I face with complete confidence the prospect of giving a talk). A Bonferroni post hoc test was performed between the three groups, in which no statistically significant differences were found, except for item 4 between the control group and the discussion group. These data can be seen in the tables in appendix 3.

Conclusions


After analyzing the results obtained, it can be concluded that the first general objective proposed in this study has been achieved, since the learning of oral skills (OS) of the students who participated in it has been favored, through the educational and psychoeducational intervention strategies designed. However, although an improvement or positive trend in confidence when speaking in public and a decrease or negative trend in anxiety can be observed after the interventions, the statistical data are not conclusive.

On the other hand, the second objective of the study was achieved (verify which intervention was more effective), since everything seems to indicate that the intervention through a workshop on communication skills was the most effective for learning this competence. However, although the data seem to indicate a slight improvement in terms of increased confidence when speaking in public and decreased anxiety, it cannot be concluded that any of the interventions is more effective than another. However, from a qualitative point of view, the specific objectives were achieved by managing to develop a higher level of general and specific skills at the communicative level in the students.

Specifically, the interventions in G2 (debate) and G3 (workshop), in general, favor an improvement in oral skills, compared to group 1 (control) where no intervention was carried out. However, in CG1 there is also an improvement in the post-test compared to the pre-test in terms of oral skills evaluated through the ECO scale, so it is concluded that the mere exposure to the work sessions practices carried out during the development of the subject, even without intervention, produces a certain improvement in oral skills. This, together with the learning process obtained through other subjects during the development of the course, or even a possible effect of modeling by observing the skills acquired by other students, may have led to this improvement, which is a strange uncontrolled variable for this study, although a benefit for students. On the other hand, the intervention carried out in G3 (workshop) seems slightly more effective, in terms of increasing average scores in oral skills, than that in G2 (intervention through discussion).

In the case of the Confidence Questionnaire for Public Speaking and generated anxiety scores, although there are slight improvements in all groups, none of the interventions carried out seems to be clearly more favorable in terms of increasing these scores.

However, through this study through intervention with educational and psychoeducational strategies, the students have achieved the general and specific competencies proposed. Despite not finding statistically significant differences in the results obtained, it can be said that the three groups that participated in the study have increased the number of interventions, presentations, and oral arguments in the classroom throughout the learning process, which has led to more active participation. In the same way, substantial and progressive improvements have been observed in the acquisition of skills and competencies to make presentations and defend arguments before different audiences and in different formats, in terms of the level of language and oral expression, increasing the fluency and adequacy of the vocabulary to the context.

On the other hand, exposure to diverse, guided, and free situations of oral expression in public seem to have contributed to habituation to these situations, increasing performance and confidence, and decreasing the feeling of fear or anxiety levels. Furthermore, the trend of the data indicates that the debate and workshop strategies used through systematized practical sessions, with a cognitive- behavioral base in general, favor an improvement in oral skills, increase confidence, and reduce the fear of speaking in public.

As mentioned, these data must be taken with caution, since the interventions carried out seem to be going in the right direction, but we cannot conclude that there have been statistically significant differences, specifically, in the increase in confidence when speaking in public and reducing anxiety.

The data of the present study, therefore, have special relevance from a perspective applied to the field of education. As described above, within the European Higher Education Area, students' communication skills are increasingly acknowledged and given greater importance (Barrio del Campo & Barrio- Fernández, 2018; Rodríguez, 2007; Ruiz, 2012). This makes special sense in academic or professional contexts where the development of these skills is currently a priority for the good performance of students or future professionals. This is supported by numerous scientific evidence through various studies that show that an adequate performance of oral skills is related to a better academic performance of university students (Mowbray & Perry, 2015), as well as a more effective communication when working as a team (Martínez et al., 2014).

However, traditionally, communication skills have not been explicitly trained, so until now there has been a certain lack in the acquisition of these skills and their development (Ruiz-Muñoz, 2012) for students who innately do not have a sufficient level of communication skills. As Ander-Egg (2006) states, the ability to speak in public is a combination of these innate components with learned elements. Along the same lines, it has been shown that a lower degree of communication skills harms learning and its expression by students in the aforementioned contexts. There is evidence that poor performance in these oral skills would be related to certain inappropriate behaviors when speaking in public and transmitting a message (poor fluency, the clicking of the tongue, poor intonation, inadequate pauses, poorer organization and clarity, lumps, among others) (Mancuso & Miltenberger, 2016; Montes et al., 2019). These maladaptive behaviors can have a psychological effect on students, such as lower self- confidence during speech transmission (Simpson et al., 2019), establishing an emotional, cognitive, and physiological correlate that can lead to anxiety (Hancock et al., 2010) and avoidance behaviors in these situations that undoubtedly limit the learning of these and other associated skills (Marín, 2017; Morales-Domínguez & Navarro-Abal, 2013, Rueda et al., 2017; Vieco, 2019).

Anxiety related to situations in which students must expose themselves to speaking in public has a high prevalence among university students (Charoensukmongkol, 2019; García-López et al., 2013), which is why it can become a great obstacle to the achievement of academic and later professional objectives. Therefore, it is necessary to design educational intervention strategies to improve one's own communication skills (Abdelshaheed, 2019; Binti et al., 2013; Bobkina et al., 2020; Elfering et al., 2012; García-López et al. 2013; Gómez, 2017; Gutiérrez & Bucheli, 2017; Knight et al., 2016; Sawyer et al., 2019; Stupar-Rutenfrans et al., 2017; Westwick et al., 2015; Worawong et al., 2019; Yuen et al., 2019) in combination with psychoeducational intervention strategies to regulate, in this case, anxiety or fear of public speaking and increase confidence (Barkowski et al., 2016; Ebrahimi et al., 2019; Espinar-Álava, 2019; Powers et al., 2008; Raja, 2017; Ros, 2005; Valladares, 2015; Wagner et al., 2014). The combined application of both types of strategies as a preventive approach for the development of skills and promotion of specific abilities has not been widely studied in the field of higher education, however, everything seems to indicate that the design and implementation of both types of strategies can favor the development of communication skills and the management of anxiety in students, so it is advisable to continue researching in this regard for a better subsequent application.

As for strengths of the study, we found that many of the didactic activities incorporated, for example, the debate sessions, presentations with feedback, discussion groups, or workshops, are of interest to the students, so they connect more with the content and are more actively involved with the specific activities and with the subject in general. The study has in turn contributed to generating a climate of greater trust and interaction within the classroom.

The main weaknesses detected refer to the format in which the contents that serve as the basis for the specific tasks are presented. On many occasions, it has been material focused mainly on the theoretical content of the subject. Possibly the use of other types of content or topics, more of everyday life, could facilitate initial training in oral skills and favor the generalization of learning to more diverse social and academic contexts. On the other hand, the effect of modeling or habituation in the control group as an extraneous variable could be controlled by extracting this group out of the classroom, and avoiding contact with the other two groups while the intervention is being carried out.
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Appendices/Annexes

Appendix 1

Table 1:List of selected strategies to develop oral skills or reduce anxiety to speak in public applied in the subject.

	Strategies




	Explanation







	Assignment of virtual homework




	It consists of planning and assigning short and simple tasks to promote students' autonomous work through, for example, self-observation and self-registration tasks, scientific writing, and watching videos. The objective is the development of oral skills based on rehearsal, progressive exposure, training of specific skills, and direct feedback.


	Confrontation of focus groups (debate)




	In general, it consists of giving an initial idea or theme to one group and giving the opposite idea or theme to another group. Discuss in a reasoned way the arguments between groups and reach a conclusion to have to transmit it as a group to the rest. The act of arguing, according to Vignaux (1986), should be considered as a "staging" for the other. That is, a person makes a speech and transmits it. On the other hand, in these types of activities, there must be someone who counters and configures their discourse based on discursive strategies. It is thus understood that argumentation is a complex process, in which both people involved are sender and receiver at the same time, having to adjust their speech and arguments on the fly based on the reply of the other person. That is, the discourse must go through a process of deconstruction, construction, and reconstruction. In this process, comprehension, interpretation, thought and carrying out reasoning schemes that include beliefs and values are involved, thus providing different points of view and forming more critical and reflective students through this communicative skill, which implies an active interaction between two or more people when communicating.


	Communication workshop




	Topics related to communication in its different forms or contexts will be addressed. In the work with the students, the different forms of expression (verbal, non-verbal, etc.) will be valued. Fluency and clarity in the language used will be taken into account to transmit knowledge on the subject to be addressed. It can be considered as an individual or group activity. The phases will consist of: 1st baseline. Check the level of communication from which they start (different measurements can be established). 2nd Intervention, for example, a seminar where communication skills are worked on and activities where immediate feedback is given to students. 3rd post-test. Check the level of communication achieved (different measurements can be established). Authors such as Garello and Rinaudo (2013) affirm that the feedback provided to students is a very important part of their learning process, not only to obtain information about their academic results but also to reinforce the responses they give and the different cognitive components involved in these responses, such as the elaboration of the mental representation of the task demand or the operations that must be carried out to carry them out. Regarding the type of feedback, Koedinger and Corbett (2006) indicate that the one that produces the most benefits in the entire learning process is the one that is administered immediately after the completion of the task demanded by the students. This type of feedback generates more efficient results than other types of feedback, also correcting errors and incorrect preconceived ideas, being further enhanced when access is given to the argumentation and explanation of the correction. All this could generate faster and more effective learning if applied to the teaching of communication skills. For this reason, observation and feedback will be incorporated during the learning process and the performance of this type of activity.





Source: Own elaboration







	







Appendix 2

Table 2: Description of the procedure applied during each of the five phases of the study, activities, and objectives.



	Phase
	Objective
	Description







	Phase 1 -

Practice 1.


	Establish the first contact with the students and with the work methodology in a natural way in the classroom.
	Through a written work, the name, facilities, logo, image, mission, vision, purpose, strategic plans, necessary resources, formal structure (organizational chart), functions and positions, analysis of the environment, similar organizations, and future projects had to be established. The activity was developed in person in the classroom and the duration was a 1-hour session for each medium group, in which firstly it was explained what the students had to do in the practice, and later, within each of the three groups, small groups of 5-6 people were established randomly, and their elaboration began. The work was to be delivered in one week. In this way, the students were able to develop the work in a collaborative and participatory way during the face- to-face session, since they could ask questions and discuss ideas with their groupmates and later continue working more autonomously at a distance. Throughout the process, the teacher administered feedback in the form of comments during the session or through subsequent email queries.


	Activity


	Practice 1. The organization: concept, types, and structure

The following practice must be done in a group (5-6 components) and delivered in Moodle at the link enabled for this task within the established date (you can use Word or PowerPoint, as long as it is uploaded to Moodle in PDF format). You must begin to propose your “Organization Project”. To do this we will begin by establishing the bases of it, defining a name, physical location, and logo, and stipulating the mission, vision, purpose (objectives, activities, etc.), strategy/s (along with the necessary resources), besides creating a formal structure (organizational chart) with its respective functions and positions occupied by yourselves. An analysis of the environment (weaknesses, threats, strengths, and opportunities), similar organizations, as well as future projects, should be proposed.

	Name:




	Facilities or headquarters:




	Logo:




	What is?


	Mission:




	Vision:




	Purpose (general and specific objectives, activities, etc.):




	Strategies:







	Necessary resources (human, material, etc):




	Formal structure (Organizational chart) – functions and positions to be filled:




	Environment analysis:


	Weaknesses:




	Threats:




	Strengths:




	Opportunities:




	Similar organizations:







	Future projects:
















	Phase
	Objective
	Description







	Phase 2 -

Practice 2. Pre-test


	Establish the baseline from a pre-test

evaluation through Paul's Personal Report of Confidence as Speaker questionnaire and the ECO scale.


	Through a group oral presentation, a general description of what was established in the previous practice should be made, adding an evaluation of the psychological/organizational factors (motivation, satisfaction, implication, and/or organizational commitment), how they have been measured, and the result (in a fictitious way, the result will be negative). Propose an intervention or action plan, from any of the perspectives, theories, or approaches studied, to improve/increase these factors among the workers (in this case, creativity was valued since it was a free section within the activity). Description of the expected results and how it is remeasured. This activity was developed by making a PowerPoint presentation in which, as a group, (groups of 5-6 people), the students had to expose and argue all the previous sections. This activity was face-to-face in the classroom and was developed during 2 sessions of 1 hour (2 hours in total) for each study group. During the first session, it was explained how they should prepare the work and what was the final objective (a group oral presentation). In this same session, the small groups began to develop the activity by asking questions and showing the teacher how they were constructing the work collaboratively and receiving feedback from the teacher throughout the process. During the second session, group oral presentations were carried out to explain what was established in the work. Before giving the presentation to the students during practice 2, the students were given a short questionnaire that measured the level of confidence and anxiety when speaking in public (Personal Report of Confidence as Speaker by Paul). This questionnaire had to be filled out by the students themselves individually before beginning the group presentation. Furthermore, the self-observation Communication Evaluation Questionnaire (ECO) was used, which measured aspects related to oral skills. This scale was completed by the teacher during the presentations, evaluating the commented aspects of each of the students in each of the groups that presented their work.


	Activity


	Practice 2. The individual in the organization: basic concepts of perception, attitudes, motivation, and satisfaction.

The following practice must be carried out in a group (5-6 components) through an oral presentation in class in a structured manner, using PowerPoint support. Hypothetically, we are going to suppose that in the organization you created (practice 1) an evaluation of the different psychological components that we have seen throughout unit two has been carried out. In other words, you have evaluated the motivation, satisfaction, involvement, and/or organizational commitment of your workers and the result has not been very positive. Therefore, you must propose an intervention to improve/increase all or some of these psychological aspects that are influencing the performance of your organization. You must also explain what results you expect to obtain with your action plan and how you are going to re-evaluate it. Therefore, the following information should appear in the PowerPoint however you want:

	Brief description of your organization (practice 1 briefly).


	Evaluation of the psychological/organizational factors discussed (motivation, satisfaction, involvement, and/or organizational commitment). They can be all or some (it will be valued if it is more than one). In this section, you present the factors, how you have measured them, and that the result has been negative.


	As your evaluation of these factors has been negative, you have to propose an intervention or action plan to improve/ increase these factors among your workers. You can do it from any of the perspectives, theories, or approaches that we have seen in topic 2 for any of the factors. Here, creativity will be valued, this section is free.


	Once your intervention has been implemented, what results do you expect to obtain? And how do you measure again? The same instrument as at the beginning? Others? Free section.




The presentation must be in a group (the same small practice groups that you already have) and should not last more than 5 or 6 minutes. You can use PowerPoint or similar.











	Phase
	Objective
	Description







	Phase 3 -

Practice 3. Intervention


	Carry out the different interventions in each group.
	This consisted of the elaboration of the process of analysis and definition of a job, the definition and evaluation of competencies, and the selection of the optimal person for the position within the framework of the organization previously invented in the previous practices. The following sections should be addressed: 1. Analysis (brief search for job information) and job description (job title, tasks and functions, responsibilities, and obligations of the job). 2. Description of the job profile (ideal person). What characteristics, training, and, above all, skills (and at what levels) should the right person for the position have. 3. Definition and evaluation of competencies (how they are evaluated, which ones do the hypothetically evaluated people have). 4. Selection of personnel. In this practice, the different educational strategies or methodologies were implemented by the teacher. The distribution was as follows:

Group 1 (control):

In the first place, it was explained what the elaboration of the practice consisted of and later the students were asked to carry out the activity in a group as they had been doing previously without any type of strategy on the part of the teacher, having to deliver the activity in writing in the within one week. The work session was face-to-face and lasted 1 hour (Annex 3).

Group 2 (Intervention through debate and confrontation of discussion groups): The students were explained how the practice should be carried out, asking them to carry out the activity through a debate, argumentation, and discussion between the different small workgroups (among classmates from the same group and with other groups). Subsequently, the students had to comment on the conclusions they had reached by submitting a written assignment within a week (Annex 4). This session was face-to-face and lasted 1 hour.

Group 3 (Intervention through communication workshop):

The first activity within this group was a brief workshop in which communicative aspects and oral skills were addressed. The workshop was carried out by the teacher through a PowerPoint presentation and numerous examples of communication by viewing a video as a model of effective communication (see Annex 5), in which concepts such as anxiety when speaking in public were explained and coping strategies, reduction and control of anxiety strategies, and specific guidelines for effective communication were described. After the workshop, the students had to discuss and argue the different ideas related to the practice with the rest of their classmates from other small groups, receiving immediate feedback from the teacher regarding the suitability of the communication used, giving corrections, and reinforcing effective communication behaviors. Subsequently, the students reflected on what they had commented on in a written assignment delivered within a week (Annex 6). The session was face-to-face and lasted 1 hour.




	Activity – Group 1 control


	Practice 3. Processes between the Individual and the Organization/Human Resources Management. Concept and

evaluation by Competencies

The following practice must be carried out in a group (5-6 components) through the elaboration of the process of analysis and definition of a job, the definition and evaluation of competencies, and the selection of the optimal person for the position. Hypothetically, we are going to assume that you need a new job and therefore a person to hold that position in your organization. To do this, you must work on the following sections.

	Analysis (brief job information search) and job description. That is job title, tasks and functions, responsibilities, and obligations of the position. You can put other information about the position that you deem appropriate.


	Description of the job profile (ideal person). What characteristics, training, and, above all, skills (and at what levels)




should the right person for the position have.

	Definition and evaluation of competencies. How do you evaluate them, and which do the hypothetically evaluated




people have.

	Selection of personnel. Here simply select the person who best fits the profile.




You must deliver the corresponding written work answering in this same template.











	Activity – Group 2 debate, argumentation, and discussion between groups



	Practice 3. Processes between the Individual and the Organization/Human Resources Management. Concept and

evaluation by Competencies

The following practice must be carried out in a group (5-6 components) through the elaboration of the process of analysis and definition of a job, the definition and evaluation of competencies, and the selection of the optimal person for the position. This will be done through debate and confrontation in discussion groups, whereby each group belongs to a department within their organization and is brought together to present the issues described above, through debate and constructive discussion. Hypothetically, we are going to assume that you need a new job and therefore a person to hold that position in your organization. To do this you must work on the following sections.

	Analysis (brief job information search) and job description. That is job title, tasks and functions, responsibilities, and obligations of the position. You can put other information about the position that you deem appropriate.


	Description of the job profile (ideal person). What characteristics, training, and, above all, skills (and at what levels)




should the right person for the position have.

	Definition and evaluation of competencies. How do you evaluate them, and which do the hypothetically evaluated




people have.

	Selection of personnel. Here simply select the person who best fits the profile.




This will be done as a group, exposing the different ideas to the rest of the classmates, debating them, attending to the ideas of the others, and contributing and refuting through arguments, as if you were in a meeting of the organization. Later you must deliver the corresponding written work answering in this same template.




	Activity – Group 3 communication workshop


	Practice 3. Processes between the Individual and the Organization Human Resources Management. Concept and

evaluation by Competencies

The following practice must be carried out in a group (5-6 components) through the elaboration of the process of analysis and definition of a job, the definition and evaluation of competencies, and the selection of the optimal person for the position. This will be done by simulating that each group belongs to a department within their organization and is meeting to expose the issues described above, through a previous communication workshop, after which immediate feedback will be given by the teacher during the argumentation of the groups. Hypothetically, we are going to assume that you need a new job and therefore a person to hold that position in your organization. To do this, you must work on the following sections.

	Analysis (brief job information search) and job description. That is job title, tasks and functions, responsibilities, and obligations of the position. You can put other information about the position that you deem appropriate.


	Description of the job profile (ideal person). What characteristics, training, and, above all, skills (and at what levels)




should the right person for the position have.

	Definition and evaluation of competencies. How do you evaluate them, and which do the hypothetically evaluated




people have.

	Selection of personnel. Here simply select the person who best fits the profile.




This will be done as a group, exposing the different ideas to the rest of the classmates, as if you were at an organization meeting, through a prior communication workshop to optimally address both content and communication aspects. Later you must deliver the corresponding written work answering in this same template.










	

	Communication Workshop – Modeling through video viewing in effective communication









	


























	Phase
	Objective
	Description







	Phase 4 -

Practice 4.


	Carry out a follow- up of the activities naturally proposed in the classroom
	Through written work, an activity related to the analysis, management, and negotiation strategies of the conflict was carried out. The following sections should be described: 1. Reason for the conflict. 2. Need, demand, or problem of the party involved A. 3. Need, demand or problem of the party involved

B. 4. Evolution of the conflict following the curve or pyramid of conflict escalation (escalation, stagnation, de-escalation) or (discomfort, incidents, misunderstandings, tension, crisis). 5. Type of conflict (task-oriented or people- oriented). 6. Voltage level (low, intermediate, high). 7. Interdependence of goals (positive or negative). 8. Specific strategies for stimulating conflict if necessary.

9. Type of intervention or style that has been followed to manage the conflict. The work was carried out face-to-face in the classroom, in 1 session of 1 hour for each medium group. The dynamic followed on this occasion was the same as in previous practices (explanation of how to carry out the practice by the teacher and elaboration of it by the small workgroups). Similarly, the deadline for the delivery of the conclusions was one week.




	Activity


	Practice 4. Description of conflict and negotiation strategies

In this activity, we are going to hypothesize that there is a conflict in our organization. You will have to describe the following aspects of it briefly:

Analysis, management, and conflict negotiation strategies

	Reason (in one sentence):


	Need, demand, or problem of the party involved A:


	Need, demand, or problem of the party involved B:


	Briefly describe the evolution of the conflict following the curve or pyramid of conflict escalation (escalation,




stagnation, de-escalation) or (discomfort, incidents, misunderstandings, tension, crisis):

	Type of conflict (task-oriented or people-oriented):


	Voltage level (low, medium, high):


	Interdependence of goals (positive or negative):


	If conflict needs to be stimulated at some point in the process, what specific strategies would be used?


	Type of intervention or style that has been followed to manage the conflict:







	Phase
	Objective
	Description






	Phase 5 -

Practice 5. Post-test


	Perform a post- test based on Paul's Personal Report of Confidence as Speaker questionnaire and the ECO scale.
	Through a PowerPoint presentation in which, as a group, (groups of 5-6 people), the students had to expose and argue everything developed in the previous practices concerning the established organization. This was carried out in 1 session of 1 hour for each medium group. The dynamics of presentations followed the same logic as in practice 2, so on this occasion, a post-test evaluation was carried out using the same instruments used in that practice. Unlike practice 2, after finishing all the group presentation sessions and having implemented the evaluation instruments, the teacher gave feedback to each group taking into account the content exposed and all the aspects related to the communication used.

The procedure, as well as the evaluation instruments used during this post- test phase, were identical to those used in the pre-test (practice 2), this time implemented in practice 5.




	Activity


	Practice 5. Final presentation on the organization and all the aspects dealt with up to now

The following practice must be carried out in a group (5-6 components) through an oral presentation in class in a structured manner, using PowerPoint support.









Source: Own elaboration.






Appendix 3

Table 3: T-test for paired samples between the pre-test and post-test of the ECO questionnaire of the three groups.



Fuente: Own elaboration.

Note: *p <. 05; **p <. 01; ***p < .001

Table 4: Paired-sample t-test between the pre-test and post-test of the Confidence Questionnaire for Public Speaking of the three groups.

[image: table 4]


Table 5: One-way ANOVA for independent samples and multiple comparisons (Bonferroni post hoc test) of the post-test of the ECO questionnaire between all groups.
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Table 6: One-way ANOVA for independent samples and multiple comparisons (Bonferroni post hoc test) of the Confidence Questionnaire for Public Speaking post-test between all groups.
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Fase Objetivo Descripcion

Fase2- Establecer la_linea | Mediante una exposicion oral grupal, se debia realizar una descripcion general
Prictica 2. de base a partir de | de lo establecido en la prictica anterior afiadiendo una evaluacion de los
Pre-test una evaluacion pre- | factores psicologicos/organizacionales (motivacion, satisfaccion, implicacién

fest a ftravés del |ylo compromiso organizacional), como se han medido y el resultado (de
cuestionario Personal | manera ficticia ¢l resulfado serd negafivo). Plantear una intervencién o
Report of Confidence | plan de actuacién, desde cualquiera de las perspectivas, teorias o enfoques
as Speaker de Paul | estudiados, para mejorar/aumentar dichos factores entre los trabajadores (en
delaescala ECO. | este caso se valoraba la creatividad ya que era un apartado libre dentro de la
actividad). Descripcion de los sesultados esperados y como se vuelve a medir
Esta actividad se desarroll6 realizando una presentacién Power Point en la
que de manera grupal. (grupos de 5-6 personas). el alumnado debia exponer y
argumentar todos los apartados anteriores. Esta actividad fue presencial en el
aula y se desarroll durante 2 sesiones de 1 hora (2 horas en fotal) para cada
grupo del estudio. Durante Ia primera sesion, se explico como debian elaborar
el trabajo y cial era el objetivo final (una presentacién oral grupal). En esta
‘misma sesion. los grupos pequefios comenzaron a desarrollar la actividad
consultando las dudas y mostrando al docente cémo iban consiruyendo el
trabajo de manera colaborativa y recibiendo feedback por parte del profesor
durante todo el proceso. Durante la segunda sesién, se llevaron a cabo las
exposiciones orales en grupo para exponer o establecido en el trabajo. Antes
de realizar Ia exposicién planteada a los alumnos/as durante Ia prictica 2, se
entrego al alumnado un cuestionario breve que media el nivel de confianza
y ansiedad al hablar en piblico (Personal Report of Confidence as Speaker
de Paul). Este cuestionario lo debian rellenar los propios alumnos de manera
individual antes de comenzar la exposicion grupal. Ademis, se utilizo el
Cuestionario de Evaluacion de la Comunicacién (ECO) de auto observacion
que media aspectos relacionados con las competencias orales. Esta escala
fue rellenada por el docente durante las exposiciones, evaluando los aspectos
comentados de cada uno de los alumnos/as en cada uno de los grupos que
expusieron sus trabajos.

Actividad

Practica 2. El individuo en la organizacién: conceptos bisicos de percepcion, actitudes, motivacion y satisfaccion

La siguiente préctica se debe realizar en grupo (5-6 componentes) mediante una exposicién oral en clase de manera
estructurada, utilizando apoyo de Pover Point. De manera hipotética, vamos a suponer que enla organizacion que creasteis
(prictica 1) se ha realizado una evaluacion de los distintos componentes psicologicos que hemos visto a lo largo de todo
el tema dos. Es decis, habéis evaluado la mofivacion, la safisfaccién, la implicacion y/o el compromiso organizacional
de vuestros trabajadores y el sesultado no ha sido muy positivo. Por lo tanto, debéis plantear una infervencion para
mejorar/aumentar todos o algunos de estos aspectos psicologicos que estin influyendo en el desempeiio de vuestra
organizacion. Debeis ademis explicar que resultados esperdis obtener con vuestro plan de actuacién y como lo vais a
volver a evaluar. Por lo tanto, en el Power Point debe aparecer, de la forma en que querdis, la siguiente informacion:

1. Breve descripcion de vuestra organizacién (prictica 1 de forma breve).

2. Evaluacion de los factores psicologicos/organizacionales comentados (mofivacion, satisfaccion, implicacién y/o
compromiso organizacional). Pueden ser todos o algunos (se valorara que sea mas de uno). En este apartado plantedis
os factores, como los habeis medido y que el resultado ha sido negativo.

3. Como vuestra evaluacién de esos factores ha sido negativa, tenéis que plantear una intervencién o plan de actuacién
para mejorar/aumentar dichos factores enire vuestros trabajadores. Podeis hacerlo desde cualquiera de las perspectivas,
teorias o enfoques que hemos visto en l tema 2 para cualquiera de los factores. Aqui se valorar la creatividad, este
apartado es libre.

4. Una vez implementada vuestra intervencion. ;Qué resultados esperdis obtener? Y como volvéis a medir. ;Mismo
instrumento que al principio? ;otros? Apartado libre.

La exposicion debe ser grupal (los mismos grupos pequedios de pricticas que ya tenéis) y no debe durar mis de 5 0 6
minutos. Podéis utilizar Power Point o similar.
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Fase Objetivo Descripcion

Fase4- Realizar un | Mediante un trabajo escrito, se sealizo una actividad relacionada con cl
Prictica 4. seguimiento de las | analisis, gestion y estrategias de negociacién del conflicto. Se debian describir
actividades propuestas | los siguientes apartados: 1. Motivo del conflicto. 2. Necesidad, demanda o
de manera natural en | problema de la parte implicada A. 3. Necesidad. demanda o problema de la parte
elaula implicada B. 4. Evolucion del conflicto siguiendo Ia curva o la piramide de la
escalada del conflicto (escalada, estancamiento, desescalada) o (incomodidad,
incidentes, malentendidos, tension, crisis). 5. Tipo de conflicto (orientado  la
farea u orientado a las personas). 6. Nivel de tension (bajo, intermedio, alto).
7. Interdependencia de las mefas (positiva o negativa). 8. Estrategias concretas
de estimulacion del conflicto en caso de ser necesarias. 9. Tipo de intervencion
o estilo que se ha seguido para gestionar el conflicto.El frabajo se realizo de
‘manera presencial en el aula, en 1 sesion de 1 hora por cada grupo mediano.
La dinimica seguida en esta ocasion fi la misma que en prcticas anteriores
(explicacion de como realizar Ia prictica por parte del docente y claboracion
de Ia misma por parte de los grupos pequedios de trabajo). De igual forma, el
plazo de entrega de las conclusiones fue de una semana.

Actividad

Practica 4. Descripcion de conflicto y estrategias de negociacion

En esta actividad vamos a hipotefizar que existe un conflicto en nuestra organizacion. Tendséis que describir los siguientes
aspectos del mismo de forma breve:

Anlisis, gestion y estrategias de negociacion del conflicto

1. Motivo (en una frase)

2. Necesidad, demanda o problema de la parte implicada A:

3. Necesidad, demanda o problema de la parte implicada B:

4. Describis brevemente la evolucién del conflcto siguiendo Ia curva o la pirimide de Ia escalada del conflcto (escalada,
estancamiento, desescalada) o (incomodidad, incidentes, malentendidos, tensién, crisis):

5. Tipo de conflicto (orientado a Ia tarea u orientado a las personas).

6. Nivel de tension (bajo, intermedio, alfo):

7. Interdependencia de las metas (positiva o negativa).

8. Si es necesario estimular el conflicto durante algin momento en el proceso, ;qué estrategias concretas se ufilizarian?

9. Tipo de intervencién o estilo que s ha seguido para gestionar el conflicto:

Fase Objetivo Descripcién

Fase 5 - Realizar un post-test | A través de una presentacion Power Point en la que de manera grupal. (grupos.
Prictica 5 a patir del cuestionario | de 5-6 personas). el alumnado debia exponery argumentar todo lo desarrollado
Post-test Personal Report of | en las précticas anteriores en relacién a la organizacion establecida. Esto se

Confidence as Speaker | llev a cabo en 1 sesion de 1 hora por cada grupo mediano. La dinamica de
de Paul y de Ia escala | exposiciones siguio la misma logica que en la prictica 2. por lo que en esta
ECO. ocasion se realizo una evaluacion pos-test mediante los mismos intrumentos
utilizados en dicha prictica. A diferencia de la prictica 2, tras acabar todas
Ias sesiones grupales de exposicion y haber implementado los instrumentos
de evaluacion, l docente dio un feedback a cada grupo teniendo en cuenta
el contenido expuesto y todos los aspectos relacionados con la comunicacién
utilizada.

El procedimiento, asi como los instrumentos de evaluacion utilizados durante
esta fase de post-test fueron ideénticos a los empleados en el pre-test (prictica
2). en esta ocasion implementados en la prctica 5

Actividad

Préctica 5. Exposicion final sobre la organizacion y todos los aspectos trafados hasta ahora

La siguiente prctica se debe realizar en grupo (5-6 componentes) mediante una exposicion oral en clase de manera
estructurada, utilizando apoyo de Power Point.
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2. Descripeion del perfil del puesto (persona idénea). Queé caracteristicas, formacién  sobre todo competencias (y en qué
niveles) debe tener Ia persona adecuada para el puesto.

3. Definicion y evaluacion de las competencias. Como las evalusis, cusles fienen las personas hipotéticamente evaluadas.

4. Seleccién del personal. Aqui simplemente seleccionar a la persona que mejor encaje en l perfil
Debéis entregar el trabajo escrito correspondiente respondiendo en esta misma plantilla

Actividad — Grupo 2 debate, argumentacion y discusion entre grupos

Practica 3. Procesos entre el Individuo y la Organizacion / Gestion de Recursos Humanos. Concepto y evaluacion por
Competencias

La siguiente prictica se debe realizar en grupo (5-6 componentes) mediante Ia claboracién del proceso de analisis y
definicion de un puesto de trabajo, la definicién y evaluacion de competencias y la seleccion de Ia persona optima para
el puesto. Esto se hard mediante cl debate y la confrontacion de grupos de discusién, por lo que cada grupo pertenece a
un departamento denro de su organizacién y esta reunido para exponer las cuestiones antes descritas, a traves del debate
y la discusién constructiva. De manera hipotéfica, vamos a suponer que necesitdis un auevo puesto de trabajo y por lo
fanto una persona que desempeic ese puesto en vuestra organizacion. Para cllo deberéis trabajar los siguientes apartados.

1. Anilisis (breve bisqueda de informacién del puesto) y descripcién del puesto de trabajo. Es decir, nombre del puesto,
fareas y funciones, responsabilidades y obligaciones del puesto. Podéis poner demss datos sobre el puesto que estiméis
oportunos.

2. Descripeion del perfil del puesto (persona idénea). Queé caracteristicas, formacién y sobre todo competencias (y en qué
niveles) debe tener Ia persona adecuada para el puesto.

3. Definicion y evaluacion de las competencias. Como las evalusis, cusles fienen las personas hipotéticamente evaluadas.
4. Seleccién del personal. Aqui simplemente seleccionar a la persona que mejor encaje en cl perfil

Esto se haré de mancra grupal, exponiendo las diferentes ideas al resto de compaiieros, debatiéndolas, atendiendo a las
ideas de los demis y aportando y rebatiendo mediante argumentos, como si estuvierais en una reunion de la organizacion.
Posteriormente debeis entregar ¢l correspondiente trabajo escrito respondiendo en esta misma plantilla

Actividad — Grupo 3 taller de comunicacién

Practica 3. Procesos entre el Individuo y la Organizacion / Gestion de Recursos Humanos. Concepto y evaluacion por
Competencias

La siguiente prictica se debe realizar en grupo (5-6 componentes) mediante Ia claboracién del proceso de analisis y
definicion de un puesto de trabajo, la definicién y evaluacion de competencias y la seleccion de Ia persona optima para
el puesto. Esto se har simulando que cada grupo pertencee a un departamento denro de su organizacion y esta reunido
para exponer las cuestiones antes descritas, a través de un taller de comunicacion previo, fras l que se dard feedback
inmediato por parte del profesor durante la argumentacién de los grupos. De manera hipotética, vamos a suponer que
necesitais un nuevo puesto de trabajo y por lo tanto una persona que desempetie ese puesto en vuestra organizacion. Para
ello debercis trabajar los siguientes apartados

1° Anslisis (breve bissqueda de informacién del puesto) y descripeion del puesto de trabajo. Es decir, nombre del puesto,
fareas y funciones, responsabilidades y obligaciones del puesto. Podéis poner demds datos sobre el puesto que estiméis
oportunos.

29 Descripeion del perfil del puesto (persona idonea). Qué caracteristicas, formacion y sobre todo competencias (y e
qué niveles) debe tener Ia persona adecuada para el puesto.

3% Definiciény evaluacion de las competencias. Cémo las evalusis, cusles fienen las personas hipotéticamente evaluadas
4° Seleccion del personal. Aqui simplemente seleceionar a Ia persona que mejor encaje en el perfil

Esto se hard de manera grupal, exponiendo las diferentes ideas al resto de compaiieros, como si estuvierais en una
seunion de Ia organizacion, mediante un taller de comunicacién previo para abordar de manera 6ptima los aspectos fato
de contenido como de comunicacion. Posteriormente debéis entregar el correspondiente trabajo escrito respondiendo en
esta misma plantilla
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ITEM 10_My posture seems | = -
ithin groups
P group: Debate_Group Control_Group |36 [1.00
Total 50 orkshop_Grou [ 50
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Source: Own elaboration.
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Fase

Objetivo

Descripeion

Fase 1-
Prictica 1

Establecer la primera
toma de confacto
con el alumnado y
con la metodologia
de trabajo de manera
natural en el aula.

Mediante un trabajo escrito, se debia cstablecer ¢l nombre, instalaciones.
logotipo, imagen, mision, vision, finalidad, planes estratégicos, recursos
necesarios, estructura formal (organigrama). funciones y puestos, anilisis
del entomo, organizaciones similares y futuros proyectos. La actividad fue
desarrollada presencialmente en el aula  la duracién fue de una sesion de 1
hora por cada grupo mediano, en Ia que en primer lugar se explicé qué debian
hacer los alumnos en dicha prictica y posteriormente, dentro de cada 1 de
1os tres grupos se establecieron, de manera aleatoria, grupos pequeiios de 5-6
personas, y se comenzo la elaboracion de las mismas. La entrega del trabajo.
‘para su evaluacion fuvo un plazo de una semana. De este modo, el alumnado
pudo desarollar el trabajo de una forma colaborativa y participativa durante
I sesién presencial, ya que podian preguntar dudas y argumentar ideas con
Ios compafieros/as de grupo y posteriormente seguir frabajando de manera
mis auténoma a distancia. Durante todo el proceso el profesor administro
feedback en forma de comentarios durante la sesion o a través de las
‘posteriores consultas al correo.

Actividad

Prctica 1. La organizacion: concepto, tipos y estructura

La siguiente prictica se debe realizar en grupo (5-6 componentes) y enregar en Moodle en el enlace habilitado para
esta tarea deniro de Ia fecha establecida (podis utlizar Word o Power Point, siempre y cuando se suba a Moodle en
formato PDE). Debéis empezar a plantear vuestro “Proyecto de organizacion”. Para ello comenzaremos estableciendo
as bases de la misma, definiendo un nombre, sitio fisico, logo  estipulando la misién, visién, finalidad (objetivos.
actividades, etc), estrategia/s (junto con los recursos necesarios). ademss de crear una estructura formal (organigrama)
con sus respectivos fiunciones y puestos ocupados por vosotros/as mismos/as. Se debers plantear un analisis del entorno
(debilidades, amenazas, fortalezas y oportunidades), organizaciones similares, asi como plantear futuros proyectos.

1. Nombre:
Instalaciones o sede:
Logo:

Quées?

a2 Mision:

FOEY

b, Vision:

c. Finalidad (objetivos gencrales, especificos, actividades, etc).

d. Estrategias

5. Recursos necesarios (humanos, materiales, ctc):

6. Estructura formal (Organigrama) — funciones y puestos a ocupar.

7. Anilisis del entorno:
a. Debilidades:
b, Amenazas:
c. Fortalezas:

d. Oportunidades.

e Organizaciones similares

8. Futuros proyectos:
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Anova Bonferroni
Variable dependiente gl F Sig. (I) Grupo (J) Grupo DE | Sig.
ITEM 1_Cuando hablo delante Entre grupos 2 .89 41 Grupo Control Grupo Taller 137 157
de un auditorio, los pensamientos | Dentro de grupos | 48 Grupo Debate Grupo Control 136 11.00
se me confunden y mezclan Total 50 Grupo Taller |35 .00
Entre grupos 2 | .64 .52
ITEM 2 No tengo miedo de Grupo_Control |Grupo_Taller |45 .00
I Dentro de grupos | 48 Grupo_Debate Grupo_Control |43 |91
estar enfrente de un auditorio = =
Total 50 Grupo_Taller |42 1.00
ITEM 3_Aunque estoy nervioso Entre grupos 2 | 143 24 Grupo ControllGruno Taller 137 192
justo antes de ponerme de pie, | Dentro de grupos | 48 Gruno Debate Grupo Control .36 |1.00
pronto olvido mis temores y
. L Total 50 Grupo_Taller |35 |29
disfruto de la experiencia
ITEM 4_Afronto con completa Entre grupos 2 |3.82| .02% Grupo_Control Grupo Taller |34 48
confianza la perspectiva de dar | Dentro de grupos | 48 Grupo Debate Grupo Control |33 |02*
una charla Total 50 Gruno Taller 132 |54
ITEM 5_Creo que estoy en Entre grupos 2 1240 10 \Grupo Control(Grupo Taller |33 |1.00
completa posesion de mi mismo | Dentro de grupos | 48 Grupo_ Debate Grupo Control |33 |74
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Estrategias

Explicacion

Asignacién de tareas
virtuales

Consiste en Ia planificacion y asignacion de farcas breves y sencillas para promover
el trabajo auténomo del alumnado a traveés por cjemplo de fareas de autoobservacion
¥ auto registro, escrifura cientifica, visionado de videos. El objeivo es el desarrollo
de competencias orales a partir del ensayo, a exposicion progresiva, el enirenamiento
de competencias especificas y feedback directo.

Confrontacién de grupos
de discusion (debate)

De mancra general, consiste en dar una idea o tema inicial a un grupo y dar la idea o
tema contrario 2 ofro grupo. Debafir de forma razonada los argumentos eatre grupos
¥ llegar a una conclusion para tener que transmitirla grupalmente al resto. El hecho de
argumentar, segin Vignaux (1986), debe considerarse como una "puesta en escena”
para el ofro. Es deci, una persona clabora un discurso y lo transmite. Por ofro lado,
en este tipo de actividades, debe haber alguien que contraargumenta y configura su
discurso a partir estrategias discursivas. Se entiende asi, que la argumentacion es
un proceso complejo, en ¢l que ambas personas implicadas son emisor y receptor a
Ia vez, teniendo que ajustar sobre la marcha, su discurso y argumentos en funcion
de la réplica de Ia ofra persona. Es deci, l discurso debe pasar por un proceso de
desconstruccién, construccion y reconstruccién. En este proceso, estan implicadas
Ia comprension. la interpretacion, ¢l pensamiento y la realizacién de esquemas de
razonamiento que incluyen creencias y valores, aportando asi puatos de vista distintos
¥ formando alumnos mis criticos y reflexivos a traves de esta habilidad comunicativa,
que implica una interaccién activa entre dos o mis personas a la hora de comunicarse.

Taller de comunicacién

Se abordarén temas relacionados con 1a comunicacion en sus diferentes formas o
contextos. En el rabajo con el alumnado se valoraran las distintas formas de expresion
(verbal, no verbal, etc.). Se tendra en cuenta la fiuidez y Ia claridad en el lenguaje
empleado para transmiti los conocimientos sobre la temifica a trafar. Se puede
plantear como una actividad individual o grupal. Las fases consistirin en: 1° linea
base. Comprobar el nivel de comunicacién del que se parte (se pueden establecer
distintas mediciones). 2° Intervencion. por ejemplo, seminario donde s trabajen las
habilidades de comunicacion y actividades donde se den feedback inmediato a los
alumos. 3° Prucba post. Comprobar el nivel de comunicacion alcanzado (se pueden
establecer distintas mediciones). Autores como Garello y Rinaudo (2013) afirman
que el foedback que se les proporciona a los alumnos, es una parte muy importante
de su proceso de aprendizaje, no solo para obtener informacion sobre sus resultados
académicos sino para reforzar las respuestas que estos dan y los distintos componentes
cogaiivos involucrados en dichas respuestas, como pueden ser la claboracion de la
representacion mental de la demanda de Ia farea o las operaciones que deban llevar a
cabo para realizarlas. En referencia al tipo de feedback, Koedinger & Corbett (2006)
indican que ¢l que mas bencficios produce en todo l proceso de aprendizaje es cl que
se administra de forma inmediata tras a realizacién de la tarca demandada por parte
de los estudiantes. Este tipo de foedback genera resultados mis eficientes que ofros
tipos de feedback, comigiendo ademis errores ¢ ideas preconcebidas incorrectas,
potenciandose ain mas cuando se da acceso a la argumentacion y explicacion de la
correccion. Todo ello podria generar un aprendizaje mis ripido y cficaz si se aplica
2 la ensefianza de habilidades comunicativas. Por este motivo, se incorporard la
observacion y el feedback durante cl proceso de aprendizaje y durante el desempefio
de este tipo de actividades.
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Esta presentacién deber recoger todos los aspectos tratados en las pricticas anteriores de manera que se exponga una
vision general de todos lo relacionado con vuestra organizacion.

1. Descripeién de vuestra organizacion y todos los aspectos tratados en las pricticas anteriores.

La exposicion debe ser grupal (los mismos grupos pequefios de pricticas que ya tenéis) y no debe durar mas de 50 6
minutos. Podéis utilizar Power Point o similar.
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de un grupo de gente

or |70 e an | 2 | e | oo |18 33| a7 | 95 | 76 |16 | 45

TTEM 12
PRE_POST Me siento
aterrorizado ante la
idea de hablar delante
de un grupo de
personas

40 | o1 | 170 (14| x| 05 | o1 | -25 |18 | 80 | -52 | 04 16 | 03+

231






OEBPS/Images/file12.png
Diferencias emparejadas

Grupo 1 Grupo 2 Grupo 3

Media | DE t Sig. Media | DE t gl | Sig. | Media | DE t gl Sig.
PRE Expresion
Corporal - d - % - s - .00%**
POST Expresion -66 2.32 03 -68 A7 624 | 8 00 LD .78 5.89 61
Corporal
PRE Gesticulacion - 0 |- " - sk - .00%**
POST_ Gesticulacion -80 8 2.86 01 -78 A1 8.2 8 00 -L17 .63 7.62 61
PRE Mirada - 0 |- " - sk - oo
POST_Mirada -3 3 2.75 01 -3 65 4.9 8 00 -8 LI 3.27 600
PRE Fluidez - - - - .00%*

_ ; * - -

POST_Fluidez 60 91 2.55 02 26 87 1.3 8 205 1.00 .86 4.76 61
PRE Volumen - - oo - sk - .00%**
POST_Volumen 66 81 3.16 00 -8 63 545 | 8 00 -1.00 170 5.83 61«
PRE_Entonacion - - - -

— i ok - sk | _ ok
POST_Entonacion 80 77 4.00 00 84 68 533 |8 00 100 1 117 3.51 600
PRE Interes - - s - s - s
POST _Interes -80 67 4.58 000 -4 = 402 |8 00 -8 85 4.24 600
PRE Estructuracion - - - - oo
POST_Estructuracion -20 56 1.38 18 -0 22 1.00 | 8 331 -82 80 4.19 600






OEBPS/Images/file3.png
Puntuaciones Medias

— N WA W

Puntuaciones medias de los tres grupos en el cuestionario
Personal Report of Confidence as Speaker

2,3 24 > 27 2,6 2,7 2,7 27 25 28 2,7 27

GRUPO 1 (Control) GRUPO 2 (Intervencion GRUPO 3 (Intervencion
con debate) con taller)

MEDIAS CCHP PRE-TEST ITEMS POSITIVOS
B MEDIAS CCHP POST-TEST ITEMS POSITIVOS
B MEDIAS CCHP PRE-TEST ITEMS NEGATIVOS
B MEDIAS CCHP POST-TEST ITEMS NEGATIVOS






OEBPS/Images/file9.jpg
Nervios/miedo al hablar en publico






OEBPS/Images/file0.png





OEBPS/Images/file17.png
25

7

ITEM 6_Aunque hablo con Entre grupos Grupo_Control Grupo Taller |39 |1.00
fluidez con los amigos, no Dentro de grupos | 48 Grupo_Debate Grupo Control |38 [1.00
encuentro palabras para
. Total 50 Grupo Taller |37 |1.00
expresarme en la tarima -
Entre grupos 2 | 1.13 33
ITEM 7 Me siento relajado y a Grupo_Control Grupo_Taller |36 [1.00
. Dentro de grupos | 48 Grupo_Debate Grupo_Control |35 |42
gusto mientras hablo = =
Total 50 Grupo_Taller |34 1.00
Entre grupos 2 |1.10 .34
ITEM 8_Siempre que me es Grupo_Control Grupo_Taller |45 |47
. . . Dentro de grupos | 48 Grupo_Debate Grupo_Control |44 |84
posible, evito hablar en publico = =
Total 50 Grupo_Taller |42 1.00
ITEM 9 Mi mente esta clara Entre grupos 2 22 .79 Grupo Control Grupo Taller 133 00
cuando me encuentro delante de | Dentro de grupos | 48 Grupo Debate Grupo Control 133  11.00
un auditorio Total 50 Gruno Taller 131 00
Entre grupos 2 | .54 .58
ITEM 10_Mi postura parece Grupo_Control Grupo_Taller |37 [1.00
Dentro de grupos | 48 Grupo_Debate |Grupo_Control .36 [1.00

forzada y poco natural
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Fase Objetivo Descripcién

Fase3- Realizar las diferentes | Esta consistio en Ia claboracion del proceso de analisis y definicion de un.
Prictica 3 intervenciones en cada | puesto de trabajo, Ia definicién y evaluacion de competencias y la seleccién
Intervencion | grupo. de Ia persona éptima para el puesto dentro del marco de la organizacién

previsamente inventada en las pricticas anteriores. Se debia atender a los
siguientes apartados: 1. Analisis (breve biisqueda de informacién del puesto)
¥ descripcion del puesto de trabajo (aombre del puesto, tareas y funciones,
responsabilidades y obligaciones del puesto). 2. Descripeion del perfil
del puesto (persona idénea). Qué caracteristicas, formacion y sobre todo
competencias (y en qué niveles) debe tener Ia persona adecuada para el puesto.
3. Definicion y evaluacion de las competencias (como se cvaluan, cuiles
tienen las personas hipotéticamente evaluadas). 4. Seleccion del personal
En esta prictica sc implementaron las distintas estretegias o metodologias
educativas por parte del docente. La distribucion fue la siguiente

Grupo 1 (control):

En primer lugar se explicé en qué consistia la claboracion de la prictica y.
posterioemente se le pidi6 al alumnado realizar la actividad de manera grupal
como se venia haciendo anteriormente sin ningiin fipo de estrategia por parte
del docente, debiendo entregar Ia actividad de manera escrita en ¢l plazo de
una semana. La sesion de trabajo fie presencial y su duracion fue de 1 hora
(Anexo 3).

Grupo 2 (Infervencion mediante debate y confrontacion de grupos de
discusion):

Se le explicé al alumnado como se debia desarrollar la préctica, pidiéndoles
que realizaran 1a actividad mediante un debate, argumentacion y discusién
entre los distintos grupos pequefios de trabajo (enire compaficros/as de un
mismo grupo ¥ con ofros grupos). Posteriomente los alumnos/as muvieron
que comentar las conclusiones a las que habian liegado mediante la entrega
de un trabajo escrito en el plazo de una semana (Anexo 4). Esta sesion fue
presencial y fuvo una duracion de 1 hora

Grupo 3 (Intervencion mediante taller de comunicacion).

La primera actividad dentro de este grupo fue la realizacion de un taller
breve en el que se abordaban aspectos comunicativos y de competencias
orales. La realizacion de dicho taller fue por parte del docente a fravés de una.
presentacién Power Point y numerosos ejemplo de comunicacion mediante
el visionado de un video como modelo de comunicacion eficaz (ver Anexo
5). en Ia que se explicaron conceptos como la ansiedad al hablar en piblico
¥ se describieron estrategias de afrontamiento, disminucién y control de la
ansiedad y pautas concretas para una comunicacién eficaz. Tras el taller, ¢l
alumnado debia discutir y argumentar las diferentes ideas relacionadas con la
prictica con el resto de compaiieros/as de ofros pequefios grupos, recibiendo
feedback inmediato por parte del docente en cuanto a a idoneidad de la
comunicacion utilizada, dando correcciones y reforzando las conductas de
comunicacion eficaz. Posteriormente los alumnos/as plasmaron lo comentado
en un trabajo escrito entregado en cl plazo de una semana (Anexo 6). La
sesion fue presencial y fuvo una duracion de 1 hora.

Actividad — Grupo 1 control

Prctica 3. Procesos entre el Individuo y la Organizacion / Gestion de Recursos Humanos. Concepto y evaluacin por

Competencias

La siguiente prictica se debe realizar en grupo (5-6 componentes) mediante Ia claboracién del proceso de analisis y
definicion de un puesto de trabajo, la definicién y evaluacion de competencias y la seleccion de Ia persona optima para
el puesto. De manera hipotética, vamos a suponer que necesitiis un auevo puesto de frabajo y por lo fanto una persona
que desempeic ese puesto en vuestra organizacién. Para ello deberéis trabajar los siguientes apartados.

1. Anslisis (breve bisqueda de informacién del puesto) y descripcién del puesto de trabajo. Es decir, nombre del puesto,
fareas y funciones, responsabilidades y obligaciones del puesto. Podéis poner demss datos sobre el puesto que estiméis

oportunos.
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estar enfrente de un auditorio -
Total 50 Grupo_Taller |42 [L.00
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pronto olvido mis temores y — % ) »
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Note: *p <. 05 **p <. 01; ***p < 001

Source: Own elaboration.






