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ABSTRACT

Introduction: The return to face-to-face classes after the pandemic carried effects that triggered cases of School Violence (SV) in 2022. The newspaper was one of the media that addressed these cases and raised the issue to be discussed by its readers. In this media, letters to the editor are relevant as they show the readers’ opinions on a current event, particularly that of experts or influential people from civil society. This type of public discourse in the press deals with argumentative theorizing on the phenomena of school violence and school climate (SC), so that it can be studied from subjective theories (ST). Methodology: Qualitative methodology was followed, using grounded theory. The analysis included a process of open and axial coding in the 10 letters to the editor selected. The means chosen for the collection of the sample was the Chilean newspaper La Tercera. Results: Among the findings, there was a superordinate ST that establishes insufficient coping with SV in the post-pandemic period. In addition, it was found that most of the STs are action initiators to address SC and SV. Conclusions: The experts’ discourse presents theorizations about the accountability of adults and schools in the work done to address SV, and change on SC work. Students are portrayed as passive subjects, which could limit their moral development and participation in these contexts.

Keywords: School climate; School violence; Letters to the editor; Subjective theories; Journalistic genres.



INTRODUCTION

The Chilean educational scenario was unusual during the year 2022. This is because that year followed a period of school attendance recess due to the pandemic of the COVID-19 virus, Chile being the OECD country with the longest period of school closures (Izquierdo & Ugarte, 2023). The Centro de Estudios del Ministerio de Educación (2020) conducted a study to measure the effects of school closures during 2020 and 2021. The estimate showed a complex scenario, characterized by educational, social, digital, and economic gaps for students. In subsequent years, España (2022) used the same tool of the aforementioned study to analyze the gaps caused by the closures of educational establishments, and observed that confinement led to a greater loss of learning in municipal establishments and in students from low socioeconomic groups.

The lockdown, in addition to having negative effects on school learning, had a negative impact on psychosocial behavior in society (Cuadra et al., 2020), besides producing emotional difficulties in adolescents such as sadness, anxiety and apathy (Escobar et al., 2023). This indicates that students carried with them a negative burden in the pandemic that impacted their behavior and emotions.

The way in which school climate (SC) is conceived is quite diverse, ranging from conflict-free school life to punitive approaches to the “lack” of student discipline (López et al., 2023). The role of the family in SC has also been discussed, since it provides the basis for the resolution of conflicts that may arise in or outside schools (Bolaños & Stuart Rivero, 2019). Likewise, different educational actors perceive SC in different ways, so students focus the manifestations of verbal and social violence, and those in charge of management focus on ensuring coexistence (Becerra et al., 2020).

The approach in this research conceives SC as “the processes and results of the effort to build lasting peace among the members of the school community, based on pedagogical and management practices: inclusive, equitable and participatory practices that constructively address the conflict” (Fierro-Evans & Carbajal-Padilla, 2019, p. 13).

Given that the SC process begins in the childhood stage of students, it is possible that undesired forms of interaction may arise (Urbina et al., 2018). Physical and verbal conflict are two of the many aspects that SC work aims to avoid. These are related to the phenomenon of school violence (SV). Herrera-López et al., (2022) state that it refers to activities with the purpose of intimidating and assaulting people who belong to the community of a school.

Complaints for SV increased greatly in 2022. In March, the Superintendence of Education registered 881 complaints, most of which were related to mistreatment of students and, to a lesser extent, discrimination, behavior or situations of sexual connotation and mistreatment of adults from the educational community (Asociación de municipalidades de Chile, 2022). In July of that year, complaints increased to 2,968 (Instituto Nacional de Derechos Humanos [INDH], 2023; Rojas-Andrade et al., 2024). Thus, the negative burden on students’ behavior and emotions had an impact on their return to attendance, due to the deterioration of their mental health (Ashraf et al., 2023; Chin et al., 2023; Mazrekaj & De Witte, 2024). Affected by the increase in school violence, the government of Chile focused its SC policies on areas such as conflict conciliation and peaceful development in the school socialization process (Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura [UNESCO], 2024). This resulted in decisions oriented to a return to face-to-face attendance and work on the development of socioemotional skills to build bonds in the educational community (Mineduc, 2022).

Through the mediation between civil and political society, the mass media, including the print media, can shape public opinions thanks to their social function (Blanco-Castilla & Cano-Galindo, 2019). The mass media are a political actor in educational debates (Cabalin et al., 2023) and can determine social interests and influence the political system, targeting the topic that the government’s political agenda could legislatively aim at (Prieto-Andrés & Fernández, 2020). The above is framed within the process of mediatization that contemporary societies are undergoing in which the media increasingly modify more and more domains of society due to technological advances that make them ubiquitous and allow them to affect our daily practices (Hepp, 2022). In this line, there are authors who highlight the power of the media in educational public policy (Ansaldo, 2021), and postulate the existence of verifiable links of “mediatization effects” (Rawolle & Lingard, 2014) in the promotion and adoption of educational policies. Both the increase in violence registered from 2022 onwards, as well as the actions of the state (Rojas-Andrade et al., 2024), the union (Castro-Carrasco et al., 2024) and the responses of the different actors involved, received the corresponding media coverage. Coverage that, in fact, was far from innocuous. Thus, the media emphasize or make invisible certain frameworks for understanding reality in their narratives.

Letters to the editor belong to the journalistic genre of opinion and have subjective interpretations of reality by the readers of the newspaper (Jaakkola, 2021). In this regard, Pastor Pérez (2006) adds that they differ from other journalistic genres because those who write them are not journalists. However, the training of the professional and his or her trajectory are important in the eyes of the press, and are a key element for the newspapers when choosing the authors who will provide space. The selection and publication of these articles reflect the frames on how to look at educational problems (Cabalin & Andrada, 2023) and also the watchdog role of the media on what enters the public debate (Fisher et al., 2019). In addition, there are selection criteria for letters to the editor, referred to as rules of relevance, concision, entertainment and authority, and they are characterized by privileging certain forms of expression (Wahl-Jorgensen, 2002). In addition, it has been studied that authors are selected according to their social class, generally upper middle class (Carter & Clarke, 1962).

Letters to the editor are a means of expression, in which opinions are exchanged on a specific topic in the form of a forum for public debate (Ström et al., 2024). Each letter to the editor has an explanation of a fact and the authors support their position with arguments. Letters to the editor usually have an argumentative structure that matches the “if-then” conditional structure of the construct called subjective theories (ST). Groeben and Scheele (2000) define them as cognitions that correspond to the hypotheses that people use to explain or make sense of reality through their own models (Flick, 2023), whether individual or collective (Gutiérrez Villa & Cormack, 2023). STs are commonly presented in the discourse unveiling their surface structure, which means that analytical work is needed to reconstruct the deep structure of this theorization (Catalán Ahumada, 2016). On the other hand, STs have the potential to guide people's actions (Groeben & Scheele, 2020). Kindermann and Riegel (2016) refer to STs as structured intuitions that usually place a scope for action such as inhibiting, maintaining or initiating actions (Catalán Ahumada, 2016). The fact that a letter to the editor conveys STs would allow its vision to encounter with other people and in turn influence them with the expert’s explanatory argument.

In recent years, the study of STs has focused on actors in the school community, such as pre-service teachers, practicing teachers and parents. The meanings of school time and educational inclusion have also been studied (Escobar et al., 2020), as well as the participatory role in SC (Cuadra-Martínez et al., 2021) or beliefs in language teaching (Hurytová, 2022) and physical education (McEntyre & Richards, 2023). However, there is not enough literature on social actors not directly involved in educational communities, such as experts or those involved in politics. This research contributes to fill this gap by studying the public discourse of specialists. The relevance of studying the discourse of experts lies in the fact that, when disseminated in the media, it can have an impact on public debate (Browne Monckeberg & Rodríguez-Pastene, 2019), as well as on the social construction of what the population believes about SV and SC. It has been found that some education journalists tend to downplay the political nature of their work, not so editors or newspaper owners (e.g., Marques et al., 2021), implying that they avoid questioning how their work can influence the legitimization of certain opinions and social representations (Santa Cruz & Cabalín, 2019).



OBJECTIVES

The general objective of this study is to understand the STs on SC and SV of a group of experts in letters to the editor of a Chilean newspaper. The specific objectives are: to reconstruct the STs present in letters to the editor and to identify the type of action orientation of the reconstructed STs.



METHODOLOGY


Type of study, methodology and design

The research design was descriptive and interpretive (Creswell & Creswell, 2023; Creswell & Poth, 2018), with qualitative methodology (Flick, 2023). The analysis was conducted following procedures of grounded theory (Glaser & Strauss, 1967; Charmaz, 2014) adapted for the identification and analysis of subjective theories (Catalán Ahumada, 2016). The elaboration of the STs was carried out through a reconstruction of the explanatory arguments (contained in LEs issued by experts) identifying their superficial and deep structure.



Sample

Sample collection began with the selection of a Chilean newspaper with a high digital presence in the year 2022. The newspaper was chosen using the digital reputation ranking provided by Scimago Media Rankings (2022). This allowed to identify three possible candidates: La Tercera, El Mostrador and El Mercurio. For feasibility criteria, it was decided to work with La Tercera, since its website offered greater access to reading and downloading documents.

Subsequently, all letters to the editor sections of all newspapers published in 2022 were reviewed within the digital platform of the newspaper La Tercera, and letters to the editor useful for the study were collected, i.e., all letters to the editor that had SV or SC as a topic.

To filter the number of letters published in 2022, the following inclusion criteria were established:


	The date of publication, from March 1 to July 31, 2022, given that it is the semester closest to the start of classes after the return to face-to-face attendance in Chile. The first semester of 2022 is particularly relevant due to the increase in SV complaints with regard to previous years of lockdown (INDH, 2023);


	The choice of only one letter to the editor per author, when he/she published more than one letter in that year. The consideration of “expert” in this study does not necessarily respond to academic criteria or a consolidated trajectory in SC or SV evaluated by the researchers in this study, but is assumed given that the newspaper has published letters recognizing them as having some degree of expertise in the subject, experience and/or “sufficient knowledge” (Pastor Perez, 2006, p. 395). In this regard, the role of expert in the corpus is a media construction, rather than an academic certification or a certification of experience.




Finally, an exploratory analysis of the basic structure of the STs in letters to the editor was carried out to identify whether they referred to SC, SV or both. Thus, from the 2016 letters to the editor published in the digital platform of La Tercera in 2022, 6 of the authors of this paper analyzed them and selected 23 that referred to SV and SC. Applying the first inclusion criterion in the sample showed that 12 of the 23 letters to the editor were published within the dates established as inclusion criteria, but 11 were published after July 31, 2022. This meant that 11 letters published outside the dates in the newspaper La Tercera were discarded. The application of the second inclusion criterion in the sample reduced the number of 12 letters to the editor to 10, due to the fact that one author was found with two letters, thus avoiding the overrepresentation of the ideas of a particular author over the rest, in order to ensure greater sample heterogeneity (Flick, 2023). The selection of the sample responds to the criterion of Information Power (Camic, 2021), which refers to the more information the sample contains that is relevant to the study itself, the smaller the number of the sample. This is because it is specific to the objectives of the study, the established construct of subjective theories that is used, and the variety of authors of letters to the editor.



Data analysis

In the data analysis, the processes of open coding, axial coding and theory development were carried out together with the interpretation of the results.

The open coding stage began with the categorization of the authors according to their profession, postgraduate degree and job position during 2022. Then, it continued with the transcription of the letters to the editor and their basic structure. The surface structure of a ST, also known as manifest —because of its explicit nature— is the one that is directly observable in the explanatory discourse about a phenomenon. While the deep structure —because of its latent nature— is the underlying structure from which the surface structure is generated (Catalán Ahumada, 2010). The terms “superficial” and “deep” have some similarity with Chomsky’s transformational generative grammar (1957). This distinction makes it possible to analyze levels of explanatory connections so that surface structures (written or spoken discourse) are derived from more general underlying (“deep”) structures. In the ST analysis this was done by generating explanatory sentences as codes generally of the type “if... then”, “because of... then”, among others, and thus accounted for the hypothetical argumentative structure (Catalán Ahumada, 2016) of the explanations contained in the letters to the editor, which identifies causes and consequences or effects (see example in Table 1).

Once the STs had been reconstructed, an analysis of the proactive nature of the STs expressed in the discourse of the experts was carried out (see Table 2). According to Catalán Ahumada (2010), the proactive nature of a ST can be classified in three ways; namely, action-inhibiting STs (they are arguments that lead to avoid actions), action-maintaining STs (arguments that justify the performance of actions for their continuity) and action-initiating STs (explanations that provide an urge to initiate new actions or to change them). It is worth mentioning that this process of identifying the proactive nature STs took place in the open and axial coding stage of grounded theory (Bryant & Charmaz, 2019).

In the subsequent stage, a relational analysis focused on axial coding of the sample took place (Bryant & Charmaz, 2019). After open coding, it was decided to identify the predominant ST in all STs on SC and SV respectively. Having the ST with the highest hierarchy, the relational analysis of the STs, their relationships with the predominant idea and the elaboration of the axial coding scheme continued. This was done to establish the relationship between all the STs and the most predominant idea in the letters to the editor regarding SC and SV. Finally, an interpretative analysis of the results obtained from the scheme was carried out. Figure 1 shows graphically the stages of analysis followed in the methodology.

Figure 1. Stages of Data Analysis




Source: Elaborated by the authors based on Bryant and Charmaz (2019) and Catalán Ahumada (2010).



Scientific criteria

As a scientific criterion of the research, a discussion of the analysis of the research findings was carried out among the research team by presenting these data to other researchers (Denzin, 1989). Qualitative “validity” understood in this study as the validation of the social construction of knowledge (Flick, 2023), the credibility of the information (given that the letters are publicly accessible) and transparency were achieved through the detailed description of the intersubjective analysis of the data carried out by more than one researcher for a procedural validity (Vasilachis de Gialdino, 2019).




RESULTS


Descriptive analysis according to profession, discipline and position of the authors

The following figures were obtained according to profession, postgraduate degree and position:

Figure 2. Original profession of the experts.




Source: Elaborated by the authors.

According to Figure 2, the professions from which experts graduate are mainly led by Psychology, Pedagogy, Engineering and Law. They are followed by careers with lesser presence in the sample such as Social Work, Sociology and Bachelor’s Degree in History.

Figure 3. Postgraduate training of experts.



Source: Elaborated by the authors.

The training disciplines of the experts as distributed in Figure 3 are led by legal, economic and administrative sciences. They are followed by social sciences and humanities.

Figure 4. Field of work of the authors of the letters.



Source: Elaborated by the authors.

The data in Figure 4 show the work area of the authors of the letters. The positions held by each in 2022 are led by officials in educational NGOs, followed by an equal number of academics and officials in governmental organizations and finally politicians.



Subjective theories on school violence and climate

When classifying the STs in the letters to the editor, 5 letters were found referring completely to SC, 3 referred to SV and 2 referred to SC and SV. Once this was done, the classification of the STs found was carried out. These were 22; 11 referred to SV and 11 to SC. In the first stage of analysis, the STs were reconstructed from the segments of the press discourse. Table 1 shows an example of the reconstruction:

Table 1. As an example, a reconstruction of subjective theories of experts in letters to the editor is presented.








	Textual quotation from a Letter to the Editor (surface structure)
	Subjective theories reconstructed by researchers from the quotation (deep structure of the ST)



	“It is urgent that the authorities not only take measures and policies inside the classroom, such as the recently announced by the Mineduc “Let's be a Community”, which is very limited, by the way, but also establish a coordinated work to address the violent acts that we have seen outside schools. It is essential to involve citizens and work on a comprehensive agreement to address violence in educational contexts”. (LE 10)
	The situation of violence in schools is urgent, so the authorities must take measures not only inside the classrooms but also on the cases seen outside the schools. (ST 21)

In order to face violence in the educational context, it is essential to involve citizens by working in a general agreement (ST 22).







Note: LE= Letter to the Editor. ST= Subjective theory.

Source: Elaborated by the authors.


Subjective theories of experts on the phenomenon of SV

The STs reconstructed were 11 that were related to each other in the conceptual model in Figure 5. A predominant ST was identified referring to “Inadequacy in coping with SV”. The theorizations were categorized into: Aspects for improvement, Consequences and Causes. The latter refer to the situation of violence in schools due to the effects of the pandemic. The rules restricting the return to school generated social isolation, which affected children and adolescents academically and emotionally. Another cause indicates that adults are responsible for normalizing violent acts and not intervening, which according to experts is due to the fact that they solve their problems with violence on a daily basis and have less capacity to intervene because of the law: If adults solve their conflicts with more violence, then what happens in schools may be a reflection, so it is not surprising and we get used to it (ST 21-LE 10); There is little responsibility of parents because politicians and conventions try to ensure that their right can only be exercised through the law (ST 14-LE 6). Both inhibit adult action to change the situation around SV.

As a consequence of this phenomenon, specialists point out that both the insufficiency of tools and the negative effects on learning and emotions, together with the normalization of violent acts by adults, prevent providing the necessary attention for this problem.

The STs have suggestions tending to initiate intervention on the part of the reader in the face of SV. Experts state that principals of educational establishments can address SV cases through administrative and community adjustments in the educational community, such as implementing and updating regulations and socioemotional programs. Another suggestion is to reestablish attendance routines to counteract the effects of non-attendance during the pandemic: If there are high levels of SV, learning lag and deterioration in the cognitive, social and emotional development of students, then it is necessary to reestablish routines (ST 17- LE 8).

Another proposed solution is to improve the commitment of the educational community through a general agreement between citizens and authorities to address acts of violence inside and outside schools. This in order to reverse the habit and actively intervene: To confront violence in the educational context then it is essential to involve citizenship by working in a general agreement (ST 22-LE 10).

Figure 5. General subjective theory on Inadequacy in coping with school violence (Axial coding).


 

Source: Elaborated by the authors.



Experts’ subjective theories about SC

The reconstructed theorizations were 11, which were related to each other in the conceptual model in Figure 6. The STs were categorized into Causes, Solutions and Context of the phenomenon. The experts present their theorizations based on the view that work in SC presents difficulties for its improvement due to the fact that the action is inhibited by a series of factors closely linked to the establishment and the work contexts.

As a cause, specialists refer to the existence of stress in educational communities as a result of standardized tests. Climate work actions are not carried out, due to the fact that academic performance is prioritized to be accountable in standardized tests over the integral development of their students: The SIMCE System2 puts pressure on schools, which leads to stress in the communities, then the test does not contribute to learning or to solve climate difficulties (ST 1-LE 1); The work to improve school climate and socioemotional strengthening may regress because being poorly ranked in the SIMCE causes tension in the educational community (ST 16-LE 7). Another factor referred to is the lack of tools to improve coexistence. Specialists point out that this happens because adults do not carry out optimal climate practices, so that they lack tools for dialogue and problem solving.

As for the solutions, the experts suggest taking actions to change the situation of SC work by improving the participation of the educational community and the spaces for interaction between children and adolescents. Improving participation entails promoting collaboration among adults, so that they can develop tools for living together in the educational community. The approach to this solution is based on the belief that these must first come from adults in order to be taught to children and adolescents: The effort to educate children and adolescents (NNA, in Spanish) would have to start from adults, therefore, we are the ones who must incorporate tools for climate (ST 3-LE 2).

The educational community participates in the holistic development of students. However, according to experts, the educational system needs more support from the family and society to improve their education. The experts believe that adults have a greater responsibility in the education of children. Thus, any tool for climate must first come from adults and then be shared with children and adolescents. For this, participation is necessary, as a way of interaction among adults in the educational community.

The second element is to improve the interaction spaces in establishments. This is based on the belief that these spaces are necessary because the effects of the pandemic on young people are still present: Safe spaces must be created for the educational community, since the pandemic accelerated behaviors, as a result of stress and frustration (ST 12-LE 6).

Finally, the rest of the STs are focused on the context of SC work under two key moments: the pandemic as the cause of the lack of practice of social skills and the post-pandemic as the current time in which the aftermath of health crises and the effects on the socioemotional skills of students are experienced. Faced with this scenario, experts argue that interaction spaces can strengthen social skills in young people and allow for the development of social skills in the post-pandemic decline.

Figure 6. General subjective theory regarding School climate work (Axial coding)



Source: Elaborated by the authors.




Type of action orientation of subjective theories

Table 2 shows the results of the analysis of the action orientation of the STs.

Table 2. Action orientation of the Subjective Theories.











	Letter to the Editor
	Expert Specialty
	Subjective Theory
	Subjects
	Action orientation of the Subjective Theory



	1
	Social Sciences
	(1) The SIMCE pressures schools, which leads to stress in the communities, so the test does not contribute to learning or to solving climate difficulties.
	SC
	Action-inhibiting



	2
	Social, Economic and Administrative Sciences
	(2) As a consequence of the national political and social contingency, adults do not give examples of good climate practices, so we lack dialogue tools.
	SC
	Action-inhibiting



	(3) The effort to educate children and adolescents should start with adults. Therefore, we are the ones who should provide tools for climate.
	SC
	Action-initiating 



	(4) If adults can build bridges to listen to children and adolescents, then by regulating emotions, climate agreements can be proposed to solve situations without violence.
	SC
	Action-initiating 



	3
	Humanities
	(5) If we seek to develop children in a social, affective, physical, moral, spiritual and intellectual way, then the educational system requires the participation of the family and society.
	SC
	Action-initiating 



	Social and Economic Sciences



	4
	Social, Economic and Administrative Sciences
	(6) For children, not attending school caused them immeasurable harm because it affects them emotionally and academically, resulting in cases of violence.
	SV
	Action-inhibiting



	Humanities



	5
	Social Sciences
	(7) The students did not practice their social skills because they were in total or partial confinement.
	SC
	Action-inhibiting



	(8) Manuela does not know how to handle anger in this context because she lost control with her classmate when she found her notebook dripping with juice.
	SV
	No action orientation is indicated



	(9) The figures for post-pandemic violence increased by more than 500 cases, in contrast to the figures recorded before.
	SV
	Action-inhibiting



	(10) If one wants to feel safe in the school context, then it is necessary to provide spaces of containment and stability to develop unpracticed skills.
	SC
	Action-initiating 



	6
	Social and Legal Sciences
	(11) Dialogue today is not enough to deal with school violence, as a consequence of behaviors resulting from the stress and frustrations experienced because of the quarantine.
	SV
	Action-inhibiting



	(12) Safe spaces must be created for the educational community because the pandemic has accelerated behaviors as a result of stress and frustration.
	SC
	Action-initiating 



	(13) If principals do not have the means to deal with situations of school violence, then internal regulations and social-emotional programs should be revised.
	SV
	Action-initiating 



	(14) There is little responsibility on the part of parents because the politicians and the constitutional drafters try to ensure that their rights can only be exercised by means of the law.
	SV
	Action-inhibiting



	(15) The situation is critical because a phenomenon that used to occur only among adults has increased among minors and adolescents.
	SV
	Action-initiating 



	7
	Humanities
	(16) The work to improve school climate and social-emotional strengthening can become a setback because being poorly ranked in the SIMCE causes stress in them.
	SC
	Action-inhibiting



	8
	Social, Economic and Administrative Sciences
	(17) If there are high levels of school violence, learning difficulties and deterioration in their cognitive, social and emotional development, then it is necessary to reestablish routines.
	SV
	Action-initiating 



	9
	Social Sciences
	(18) If the health crisis continues, then children’s and adolescents’ academic learning, socialization and socioemotional skills will also be affected.
	SC
	Action-initiating 



	(19) It is imperative to have meeting spaces for young people because the Mineduc affirms in studies that confinement caused behavioral and emotional alterations due to distancing.
	SC
	Action-initiating 



	10
	Social and Legal Sciences
	(20) If adults solve their conflicts with more violence, then what happens in schools can be a reflection, so it is not surprising and we get used to it.
	SV
	No action orientation is indicated



	(21) The situation of violence in schools is urgent so the authorities should take measures not only inside the classroom but also on the cases seen outside schools.
	SV
	Action-initiating 



	(22) To confront violence in the educational context, it is essential to involve the citizenry by working in a general agreement.
	SV
	Action-initiating 





Source: Elaborated by the authors.

Of the 22 STs identified, 12 are action initiating and 8 are inhibiting. No STs were found that maintain action, which could indicate a more conclusive position on the part of the experts regarding what can and cannot be done in terms of school climate and school violence. This is also attributable to the newsworthiness criteria present in this type of texts: Letters to the editor belong to the opinion genre, in which the authors are expected to express judgments of a rather categorical nature that persuade the reader or at least generate discussion on the issue being addressed. As for possible differences between the role of the experts and the action orientation of the STs, no major differences were found. However, the 8 STs referring to school climate have an equal distribution of initiating and inhibiting STs, while those referring to school violence have a greater number of initiating STs (8) than inhibiting ones (4). Here a greater emphasis is observed in the proposals to address the challenges of SV, such as involving citizens, reestablishing previous routines or revising internal regulations. The only letters that were not classified as action-initiating or action-inhibiting were 2. This was because both STs correspond to hypothetical accounts of SV cases, in which the reason for a violent action is stated, but they do not include positions that persuade the reader to take action in the face of the referred issue.




DISCUSSION AND CONCLUSIONS

The overall objective of this study was to understand the subjective theories on SC and SV of a group of experts in letters to the editor in one of the newspapers with the highest digital reputation in Chile according to Scimago Media Ranking (2022).

Based on a qualitative study, 10 letters to the editor were selected, in which experts from various disciplines proposed arguments (subjective theories) to explain and address school climate and school violence in the context of handling the COVID-19 pandemic and the return to face-to-face classes. It was found that professionals from various disciplines establish causes and consequences of SC and SV, in addition to proposing solutions or improvements of these school aspects in the letters analyzed. The above is a reflection of what Ray (2024) has considered a key attribute of professional identity: professionalism as the ability to adapt linguistic discourses and professional services to emerging social demands. Precisely, the COVID-19 pandemic has been one of the important challenges that humanity has had to face (Cuadra et al., 2020), so that professionals play a key role in managing and overcoming the emergency.

Letters to the editor published in mass media are an important means of social influence and, in the case of education, a topic that has been intensely demanded is the mitigation of SV and the improvement of SC (Medina Barahona et al., 2024). Thus, the argumentative discourses of professionals found in this dissemination channel constitute important exchanges of opinion establishing frames that can influence citizen knowledge, policies and educational micro-policies on how to coexist in schools (Ansaldo, 2021). For example, the recommendation of the experts referred to the revision of regulations and the reestablishment of routines. Understanding the journalistic treatment as a constructor of reality demonstrates the importance of the responsibility of the media, both in the task of informing and in its influence on the understanding of facts (Ferrada Montecinos & Segovia Lacoste, 2025). Since it is known that the letters that experts send to media directors have opportunities to introduce and support issues and perspectives to impact -in turn- the debate, formulation and implementation of public policies (Blanco-Castilla & Cano-Galindo, 2019). Regarding the evolution of the discussion regarding this matter in later years, in May 2024, Minister Nicolás Cataldo announced the updating of the National Policy on School Coexistence (PNCE, in Spanish), a project that has been developed precisely since 2022 and it is part of the Educational Reactivation Plan to reverse the negative effects of the pandemic not only in the academic field, but mainly, in school climate, as revealed by the figures registered after the return to face-to-face attendance.

Given the above, it can be deduced that the findings of this study probably guided citizenship actions, discourse and political decision-making (Browne Monckeberg & Rodríguez-Pastene, 2019). From this approach, the analysis of the experts’ letters conducted in this study provides relevant information for decision-making at the level of educational and school policies. First, to highlight the shared perception that the policy decisions taken to address post-confinement school violence were insufficient. In this regard, the primacy of policies and plans aimed at addressing intra-school violence is argued.

Additionally, it is interesting that the letters analyzed omit the increase in situations of out-of-school violence that was observed in many educational establishments in Chile during the year 2022 (e.g., Turanovic et al., 2022). In this regard, the National Statistical Institute (INE, In Spanish) states that 1,200 cases of violence outside educational establishments were recorded in Chile in 2022 (15% more than in 2021).

Along with the above, through the reconstruction of experts’ STs in letters to the editor, it is possible to understand the approaches that expert discourse has in one of the most important educational dimensions, such as SC (Kumar & Goel, 2024). Considering that people elaborate STs in everyday life and social interaction (Flick, 2018), letters to the editor are a journalistic genre of opinion (Greene & Zúñiga, 2024; Jaakkola, 2021) in which their readers can comment their scope and opinions on certain facts (Pastor Pérez, 2006; Ström et al., 2024), generating a possible reconstruction of the audience’s STs, on SC and SV, from the arguments provided by the experts.

Another important result to highlight is the disciplines and professions of the authors who contributed with expert knowledge to these media. Of special interest is the fact that the Legal, Economic and Administrative Sciences have the highest number of letters to the editor on SC and SV, while the Humanities have the lowest number of letters to the editor on SC and SV. Although it should be considered that the experts who wrote the letters are in professional positions related to the educational system. This finding shows that the voices that appear in the public discourse on SV and SC correspond to sciences far from the educational field. This, considering that each of the disciplines that are taught, researched or transferred from universities have their own objective (Osorio-García-de-Oteyza & López-Rosado, 2024).

One possible explanation for this is that, despite the relevance of the Humanities in the field of education, technical and scientific rationality has predominated in the understanding and approach to education (Osorio-García-de-Oteyza & López-Rosado, 2024). There is a long-standing debate between the quality movement educational models —which approaches education from an economic and managerialist perspective— and quality debate, which understands education as an integral formation closely linked to pedagogy (Galioto & Henríquez Vásquez, 2021). From a media perspective, another explanation is that the mass media determine criteria for selecting authors according to their training and profession (Pastor Pérez, 2006). One of these criteria, especially important and reported decades ago, points out that opinion leadership is influenced by factors such as social class and ideological orientations (Carter & Clarke, 1962).

The first specific objective aimed to reconstruct the STs present in the letters to the editor in the press. With respect to the causes of SV, a supra-ordered ST was found —that is, one that subordinates and organizes other STs on SV (Catalán Ahumada, 2016)— that establishes an insufficient coping with SV in the post-pandemic period. In line with the above, numerous studies have reported a worsening of school climate and an increase in SV, along with difficulties in its management during and post-pandemic (Castro-Carrasco et al., 2024; Lobato Carvajal, 2023; Vidić et al., 2023).

Specifically, the isolation of the educational community as a protective measure from the COVID-19 pandemic, according to the experts who wrote the letters under analysis, is an important cause of violence in schools. Being isolated from their peers, the social development process of students in their school stage is limited, because they cannot adequately meet their needs for interaction. Therefore, their development is affected and they suffer psychological and social transformations (Orben et al., 2020). In the work of Nhamo et al. (2024), COVID-19 pandemic confinement resulted in students being exposed to increased domestic violence, lack of extrafamilial socialization, decreased social skills development, and impaired mental health, resulting in higher rates of SV and vandalism after returning to face-to-face classes (Orben et al., 2020).

In addition, these experts believe that SV is attributed to the inadequate conflict resolution of adults, so that student relational dynamics would reflect this. On this, current studies confirm the importance of modeling in learning violence (Baron & Branscombe, 2016; Cosme, 2021). Students could learn to respond with violence in schools not only by imitating the behavior of adults —for example, their parents— but also of those who interact in social networks, on television and in relationship with peers. The latter, especially in adolescence, in which the influence of peers has been positioned as a social factor of importance in explaining behavior during this evolutionary period (Duell & Steinberg, 2018).

A deeper analysis of the above, brings to the center of the discussion the lesser elaboration of professionals’ ST, with respect to the complex multi-causal scientific explanation of SV. This warns about the importance of continuing to improve the necessary articulation between (scientific) theory and professional practice during professional training. Especially, because professional knowledge emerges as a type of knowledge constructed in the actual practice of the exercise of the profession not always articulated —systematically and consciously— with scientific theory (Cuadra-Martínez et al., 2018), which could be reflected in this ST that was found.

Together with the above, these experts convey discourses in their STs that stand out as a consequence of SV the deterioration of learning and the development of post-pandemic socioemotional skills. In this regard, the scientific literature has described a global, multidimensional and severe impact of the COVID-19 pandemic, with psychological effects at the emotional, behavioral, cognitive and social levels (Cuadra-Martínez et al., 2020). In the case of the educational process, Osman et al. (2024) point out that the modification of teaching to an online system resulted in a lower development of socioemotional skills, a greater cognitive load due to having to learn in digital media and a worsening of mental health due to the lack of face-to-face socialization. Along these lines, there is evidence of a significant and negative impact of SV on multiple school dimensions. For example, at the student level, the worsening of learning quality, school absenteeism, damage to mental health; at the organizational level, SV is associated with worse school climates and even hinders educational management (Karakuş, 2022).

As stated in the previous paragraph, the consequences of the COVID-19 pandemic and SV in the educational system are much more complex to explain when considering the scientific literature. It is even likely that certain types of violence in a context of emergency due to a socio-natural disaster (e.g., a new pandemic) have differentiated effects on the different psychosocial dimensions of schools. Future studies could be aimed at testing this hypothesis.

In addition to the aforementioned, the normalization of violence as a consequence of SV, in the STs of the experts, is added. At this point it is important to note that the phenomenon of violence, in general, has been explained from different theoretical approaches. Among such approaches, sociocritical theories have argued that violence can be a mechanism of social control and domination of people’s behavior. That is, societies can justify and normalize violence as a mechanism of social control (Foucault, 1972). In this sense, SV could be considered a reflection of the violence that exists in society and be justified as a mechanism of social control within the school (Hammaren, 2022). The closeness between this ST of the experts and the sociocritical theory of violence could be explained by the emphasis in some Latin American countries on the promotion of sociocritical pedagogies (Álvarez Giraldo et al., 2022). In accordance with the above and in the case of Chile, the study by Cuadra-Martínez et al. (2023) reported as part of their results that future teachers develop their professional identity during initial training in an important way based on the sociocritical teacher training model.

The suggestions of these experts to address SV point to the need for school principals to adjust SC regulations, improve socioemotional education programs, plan classroom attendance routines, and establish general agreements between citizens and authorities on how to address post-pandemic SV. Precisely in Cuadra-Martínez et al. (2020) it was found that one of the great difficulties in dealing with the pandemic was the lack of preparedness for this type of disaster and the lack of emergency plans. In this sense, it might be wise for schools to develop SV and SC coping plans especially adjusted for emergency education, based on the experience with the COVID-19 pandemic. The recommendations of the experts could provide guidance on some general and necessary measures to consider, along with the scientific literature on the topic.

Regarding SC, similarly to the ST of SV, experts affirm that this educational dimension has not been sufficiently addressed, focusing its causes on the predominance of a curriculum that neglects socioemotional education and emphasizes academic achievement in standardized tests, together with a low development of socioemotional skills in adults. On this, the 2030 Agenda for Education (United Nations Educational, Scientific and Cultural Organization, 2015) has considered the holistic development of the students as one of the educational approaches for sustainable development, and socioemotional education is mentioned as an educational dimension that schools should implement. However, the above remains an unfinished task (Setiawati & Ernawati, 2019). Also, this highlights how the accountability policy that characterizes the Chilean educational system, has placed as the center of educational quality the results in standardized learning tests over the comprehensive child-juvenile development and the promotion of a school coexistence that addresses conflict in a constructive manner (Fierro-Evans & Carbajal-Padilla, 2019). Thus, school life is regulated by performance standards defined by the state authority, leaving little room for educational agents to define improvement actions in other areas, such as school climate.

It can be observed that, among the professional knowledge under study and what is proposed by UNESCO (2015), there is consensus on the need for comprehensive student training. However, Bachler et al. (2023) and Islam Khan (2020) have suggested that the problem could be found in the limited tools that initial teacher training provides to these professionals to manage their own emotional world and that of their students. This could become more serious in a pandemic context, as referred to by experts in the letters to the editor. Along with this, Steinberg et al. (2009) have evidenced a complex human evolutionary development, which presents differences in psychosocial developmental maturity, for example, between moral development and social skills, the latter being the slowest to develop. This warns of the need to advance in the understanding of the socioemotional development of students and from there, improve or optimize the programs aimed at that, considering that the emphasis should be placed on socioemotional skills —ability to apply— (Steinberg et al., 2009), reduce risk behaviors and improve the well-being of students (Perlado & Trujillo, 2024). This same argument could explain why experts consider that adults have not sufficiently developed their socioemotional skills and justify the practical approach that socioemotional education must include.

The second specific objective was to identify the type of action orientation (Catalán Ahumada, 2016) in the approach to SC and SV of the experts’ STs in the letters to the editor. It corresponds to an interpretative result of this study, where it is established whether the STs are initiators of actions to address SC and SV, maintainers of actions that are frequently carried out in this regard or inhibitors of practices aimed at working these educational dimensions. It was found that most STs are initiators of actions to address SC and SV. This result is relevant, as they not only mobilize the educational community to work with SC and SV, but also offer some general guidelines on how to initiate this process. In this sense, the experts in their letters to the editor act not only from a critical social stance on the functioning of the State, schools and adults, but also from the mediatization of contemporary societies, including general solutions based fundamentally on professional knowledge, regarding SC and SV. This is particularly important, given that the press transmits and mediates between civil society and politics significantly influencing (Prieto-Andrés & Fernández Romero, 2020), educational public policy (Ansaldo, 2021), over the influence of research (Castillo-Canales, 2024) by pointing out how to frame the problems and establishing which experts are the ones that deserve attention. Although the results also show that this emphasis on action aims more at decreasing SV due to the alarming increase in it —reactive or protective approach (e.g., Mann et al., 2024)— than at promoting positive SC as an aim in itself —promoting approach— (Rodas Flores & Gómez Contreras, 2024).

From a theoretical point of view, the knowledge of specialists goes hand in hand with a reflection on professional practice to take action (Schön, 1998), which, in the case of the STs found in this research, aims to mobilize readers to generate an action. In this regard, a particularly interesting finding of this study is that the STs of the experts in the letters to the editor particularly mobilize adults and institutions, excluding the active participation of students.

In general, children and adolescents are referred to by these experts as passive victims —of the pandemic, SV, the incompetence of the State and adults— and not as active subjects, which could limit their participation in these contexts and their psychosocial development. In this regard, current educational paradigms and educational reforms have advocated teaching and learning methodologies that position the student in an active role (Centro de Perfeccionamiento, Experimentación e Investigaciones Pedagógicas, 2021). From this educational logic, students are protagonist agents of their learning and teachers should encourage the possibility of choice, self-determination and self-regulation (Lee, 2024). The foregoing indicates the need to reconcile in professional interventions -in this case of experts arguing about SV and SC in letters to a newspaper editor- and in the theoretical explanation of SC, the right balance between the rights, protection, care and participation of children and adolescents (Cabrolié et al., 2022).

Regarding the limitations of this research, there were difficulties in studying the relationships between experts' theorizations according to their training or discipline, because there were letters to the editor with more than one author in different disciplines. Studying the theorizations of experts in letters to the editor of a single author makes it easier to identify if there are noticeable differences in their public discourse in this medium. Other research can extend the study to other groups of political influence, because of the important role they play in educational decision-making. In the research project that frames this study dedicated to the public discourse on SC and SV post-pandemic, work has been done on this (e.g., Castro-Carrasco et al., 2024).

One strength of this study is that it allowed understanding important dimensions of the school (SC and SV) from the influence that the media and professionals have, in the construction of social thinking. The scope of the letters to the editor allows them to be shared to a large number of people, which helps to bring under the gaze of society (Browne Monckeberg & Rodriguez-Pastene, 2019) certain interpretations of SC and SV.

The aforementioned provides a ground for continuing to study the expert knowledge that is disseminated in various media especially about an important topic such as SV. More than ever, it is necessary to understand and systematize the integration of subjective, scientific and professional knowledge in order to face the complex challenge of improving the holistic quality of education.



REFERENCES

Álvarez Giraldo, N. B., Cardozo Cruz, J. J., & Mejía Guarín, S. M. (2022). Posturas del paradigma socio-crítico como aportes a la educación y gestión educativa en Colombia. Revista Dialogus, 10, 119-133. https://doi.org/10.37594/dialogus.v1i10.678

Ansaldo, S. (2021). El campo del periodismo en educación en Chile: visiones y prácticas de periodistas y editores/as. Cuadernos.info, 50, 113-135. https://doi.org/10.7764/cdi.50.27897

Ashraf, S., Srinivas, S., Bachu, A., Asim, R., Kim, F., Simpson, D., & Shah, K. (2023). Challenges and Factors Affecting Child, Adolescents, Young Adults, and Their Parents in Returning to School After Remote Learning in COVID Pandemic. European Psychiatry, 66, S406-S407. http://bit.ly/3SCV5pz

Asociación de municipalidades de Chile. (2022). Caracterización de las denuncias de violencia escolar desde 2017 a marzo de 2022. https://amuch.cl/wp-content/uploads/2024/06/estudio-violenciaescolar-1-2.pdf

Bachler, R., Segovia-Lagos, P., & Porras, C. (2023). The role of emotions in educational processes: the conceptions of teacher educators. Frontiers in Psychology, 14, 1-14. https://doi.org/10.3389/fpsyg.2023.1145294

Baron, R. A., & Branscombe, N. R. (2016). Social Psychology (14a ed.). Pearson.

Becerra, S, Tapia, C, Mena, M., & Moncada, J. (2020). Convivencia y violencia escolar: tensiones percibidas según actores educativos. Revista espacios, 41(26), 1-15. http://bdigital2.ula.ve:8080/xmlui/654321/9881

Blanco-Castilla, E., & Cano-Galindo, J. (2019). El acoso escolar y suicidio de menores en la prensa española: Del tabú al boom informativo. Revista Latina De Comunicación Social, 74, 937-949. https://doi.org/10.4185/RLCS-2019-1365

Bolaños, D., & Stuart Rivero, A. J. (2019). La familia y su influencia en la convivencia escolar. Universidad y Sociedad, 11(5), 140-146. http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2218-36202019000500140

Browne Monckeberg, M., & Rodríguez-Pastene, F. (2019). Nuevas miradas para viejos estereotipos mediáticos de la infancia y la adolescencia: ¿Es posible representar la diversidad?. En Niños, niñas y adolescentes en medios de comunicación: Construcción de estereotipos en prensa escrita y televisión en Chile (pp. 169-197). Fondo de las Naciones Unidas para la Infancia, UNICEF. https://www.unicef.org/chile/media/2836/file/ninos_ninas_y_adolescentes_en_medios_de_comunicacion.pdf

Bryant, A., & Charmaz, K. (2019). The Sage Handbook of Current Developments in Grounded Theory. SAGE.

Cabalin, C., & Andrada, P. (2023). Framing teacher identity in an era of accountability: Media and teachers’ narratives in Chile. Education Policy Analysis Archives, 31(85). https://doi.org/10.14507/epaa.31.7616

Cabalin, C., Saldaña, M., & Fernández, M. B. (2023). Framing school choice and merit: news media coverage of an education policy in Chile. Discourse: Studies in the Cultural Politics of Education, 44(6), 927-942. https://doi.org/10.1080/01596306.2023.2218272

Cabrolié Vargas, M., Riquelme Mella, E., & Sanhueza Díaz, L. (2022). Niñez y adolescencia: Derechos, protección, cuidados y participación. CUHSO (Temuco), 32(1), 13-23. https://doi.org/10.7770/cuhso-v32n1-art2914

Camic, P. M. (2021). Qualitative Research in Psychology: Expanding Perspectives in Methodology and Design. American Psychological Association.

Carter, R. E., & Clarke, P. (1962). Public Affairs Opinion Leadership Among Educational Television Viewers. American Sociological Review, 27(6), 792-799. https://doi.org/10.2307/2090407

Castillo-Canales, D. (2024). Los Múltiples Usos del Conocimiento Experto: El Caso de la Ley de Inclusión y el Argumento de la Segregación Escolar en Chile. Archivos Analíticos de Políticas Educativas, 32(50). https://doi.org/10.14507/epaa.32.8276

Castro-Carrasco, P., Cuadra-Martínez, D., Gubbins, V., Rodríguez-Pastene-Vicencio, F., Carrasco-Aguilar, C., Caamaño-Vega, V., & Zelaya, M. (2024). Subjective theories of the Chilean teachers’ union about school climate and violence after the pandemic: a study of web news. Frontiers in Education, 9, 1-16. https://doi.org/10.3389/feduc.2024.1455387

Catalán Ahumada, J. (2010). Teorías subjetivas. Aspectos teóricos y prácticos. Editorial Universidad de La Serena.

Catalán Ahumada, J. (2016). Hacia la formulación de una teoría general de las teorías subjetivas. Psicoperspectivas. Individuo y Sociedad, 15(1), 53-65. https://doi.org/10.5027/psicoperspectivas-Vol15-Issue1-fulltext-739

Centro de Estudios del Ministerio de Educación (2020). Impacto del COVID-19 en los resultados de aprendizaje y escolaridad en Chile. https://www.mineduc.cl/wp-content/uploads/sites/19/2020/08/EstudioMineduc_bancomundial.pdf

Centro de Perfeccionamiento, Experimentación e Investigaciones Pedagógicas. (2021). Estándares de la Profesión Docente. Marco para la Buena Enseñanza. Ministerio de Educación de Chile. https://estandaresdocentes.mineduc.cl/publicaciones/marco-para-la-buena-ensenanza/

Charmaz, K. (2014). Constructing grounded theory (2da ed.). Sage.

Chin, J., Di Maio, J., Weeraratne, T., Kennedy, K., Oliver, L., Bouchard, M., Malhotra, D., Habashy, J., Ding, J., Bhopa, S., Strommer, S., Hardy-Johnson, P., Barker, M., Sloboda, D., & McKerracher, L. (2023). Resilience in adolescence during the COVID-19 crisis in Canada. BMC Public Health, 23, 1097. https://doi.org/10.1186/s12889-023-15813-6

Chomsky, N. (1957). Syntactic Structures. Mouton.

Cosme, G. (2021). A Social Learning Understanding of Violence. Academia Letters, 1019, 1-9. https://doi.org/10.20935/AL1019

Creswell J. W., & Creswell J. D. (2023). Research Design: Quantitative, and Mixed Methods Approaches (6a ed.). Sage.

Creswell, J. W., & Poth, C. (2018). Qualitative Inquiry and Research Design: Choosing Among Five Approaches (4a ed.). Sage.

Cuadra-Martínez, D., Castro, P. J., & Juliá, M. T. (2018). Tres saberes en la formación profesional por competencias: Integración de teorías subjetivas, profesionales y científicas. Formación Universitaria, 11(5), 19-30. https://dx.doi.org/10.4067/S0718-50062018000500019

Cuadra-Martínez, D., Castro-Carrasco, P., Oyanadel-Véliz, C., González-Palta, I., Živković, P., Sandoval-Díaz, J., & Pérez-Zapata, D. (2023). Preservice teacher professional identity: Influence of the teacher educator and the teacher education model. Education Policy Analysis Archives, 31(86). https://doi.org/10.14507/epaa.31.7631

Cuadra-Martínez, D., Castro-Carrasco, P., Paulino Tognetta, L. R., Pérez-Zapata, D., Véliz-Vergara, D., & Menares-Ossandón, N. (2021). Teorías subjetivas de la convivencia escolar: ¿Qué dicen los padres?. Psicología Escolar e Educacional, 25. http://dx.doi.org/10.1590/2175-35392021221423

Cuadra-Martínez, D., Castro-Carrasco, P., Sandoval-Díaz, J., Pérez-Zapata, D., & Mora Dabancens, D. (2020). COVID-19 y comportamiento psicológico: Revisión sistemática de los efectos psicológicos de las pandemias del siglo XXI. Revista Médica de Chile, 148(8), 1139-1154. https://doi.org/10.4067/S0034-98872020000801139

Denzin, N. (1989). The Research Act (3a ed.). Prentice-Hall.

Duell, N., & Steinberg L. (2018). Positive risk taking in adolescence. Child Development Perspectives, 13(1), 48-52. https://doi.org/10.1111/cdep.12310

Escobar, M., Muñoz, D., Piñones, C., & Cuadra, D. (2020). Tiempo escolar e inclusión educativa: un estudio de teorías subjetivas de profesores. Información tecnológica, 31(5), 139-152. https://dx.doi.org/10.4067/S0718-07642020000500139

Escobar, M., Panesso, C., Chalco, E., Cardemil, A., Grez, A., Del Río, P., Del Río, J., Vigil, P., & Duran, C. (2023). Efectos de la Pandemia y las Medidas de Confinamiento sobre la Salud Mental en Población Infantil de Chile. Psykhe, 32(2), 1-14. https://www.scielo.cl/scielo.php?script=sci_arttext&pid=S0718-22282023000200102

España, A. (2022). Un terremoto educacional: estimación de la brecha que dejó el cierre de escuelas. Horizontal. https://bit.ly/3XPa6HJ

Ferrada Montecinos, Y. P., & Segovia Lacoste, P. A. (2025). El análisis del acontecimiento crisis del Instituto Nacional en la prensa escrita. Cuadernos.Info, 60, 212-233. https://doi.org/10.7764/cdi.60.83430

Fierro-Evans, C., & Carbajal-Padilla, P. (2019). Convivencia escolar: Una revisión del concepto. Psicoperspectivas, 18(1), 1-14. http://dx.doi.org/10.5027/psicoperspectivas-vol18-issue1-fulltext-1486

Fisher, C., Culloty, E., Lee, J. Y., & Park, S. (2019). Regaining Control Citizens who follow politicians on social media and their perceptions of journalism. Digital Journalism, 7(2), 230-250. https://doi.org/10.1080/21670811.2018.1519375

Flick, U. (2018). Doing grounded theory. Sage.

Flick, U. (2023). An Introduction to Qualitative Research. Sage.

Foucault, M. (1972). The archaeology of knowledge and discourse on language. Pantheon Books.

Galioto, C., & Henríquez Vásquez, R. (2021). Una perspectiva histórica sobre los usos y significados del concepto de calidad en las políticas escolares chilenas. Archivos Analíticos de Políticas Educativas, 29(23). https://doi.org/10.14507/epaa.29.5205

Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory: strategies for qualitative research. Aldine Publishing Company.

Greene, F., & Zúñiga, V. (2024). Discursividades económicas sobre la inmigración en Chile en el Diario Financiero, El Mercurio de Santiago (Economía y Negocios) y La Tercera (Pulso). Anuario Electrónico De Estudios En Comunicación Social "Disertaciones", 17(1). https://doi.org/10.12804/revistas.urosario.edu.co/disertaciones/a.13541

Groeben, N., & Scheele, B. (2000). Dialogue-Hermeneutic Method and the "Research Program Subjective Theories". Forum: Qualitative Social Research, 1(2). https://www.researchgate.net/publication/215439221_Dialogue-hermeneutic_Method_and_the_Research_Program_Subjective_Theories

Groeben, N., & Scheele, B. (2020). Forschungsprogramm Subjektive Theorien. Zur Psychologie des reflexiven Subjekts. En G. Mey y K. Mruck (Eds.), Handbuch Qualitative Forschung in der Psychologie (pp. 1-18). Springer. https://link.springer.com/referenceworkentry/10.1007/978-3-658-18387-5_10-2

Gutiérrez Villa, G., & Cormack, M. I. de la R. (2023). Teorías subjetivas de profesores universitarios sobre el rol docente. Educação e Pesquisa, 49. https://doi.org/10.1590/S1678-4634202349257985

Hammaren, N. (2022). Are bullying and reproduction of educational inequality the same thing? Towards a multifaceted understanding of school violence. Power and Education, 14(1), 35-49. https://doi.org/10.1177/17577438211052650

Hepp, A. (2022). De la mediatización a la mediatización profunda. DeSignis, 37, 35-44. https://www.designisfels.net/wp-content/uploads/2021/05/designis-i37.pdf

Herrera-López, M., Benavides, M. del R., Ortiz, G. P., & Ruano, M. (2022). Efectos de las pautas de crianza sobre los roles de la violencia escolar. Psychology, Society & Education, 14(1), 23-34. https://doi.org/10.21071/psye.v14i1.14181

Hurytová, I. (2022). Czech Teachers' Subjective Theories about Teaching Grammar. Bellaterra journal of teaching and learning language and literature, 15(4), e1013. https://doi.org/10.5565/rev/jtl3.1013

Instituto Nacional de Derechos Humanos (2 de mayo de 2023). En el Día contra el Bullying: Informe Anual 2022 mostró una creciente violencia en el retorno a clases luego de la pandemia. https://bit.ly/3Fowy45

Instituto Nacional de Estadísticas de Chile. (2022). Encuesta Nacional Urbana de Seguridad Ciudadana (ENUSC) 2022. https://www.ine.cl/

Islam Khan, M. E. (2020). EFL teachers' prosocial behaviors at the secondary level in bangladesh. Universal Journal of Educational Research, 8(8), 3734-3741. http://doi.org/10.13189/ujer.2020.080854

Izquierdo, S., & Ugarte, G. (2023). Crisis educacional escolar pospandemia. Puntos de Referencia, 641. https://www.cepchile.cl/investigacion/crisis-educacional-escolar-pospandemia/

Jaakkola, M. (2021). Journalistic genre (Culture Coverage). DOCA - Database of Variables for Content Analysis, 1(2). https://doi.org/10.34778/2y

Karakuş, G. (2022). Literature review of studies about violence at school and recommendations for teachers. Acta Educationis Generalis, 12(3), 62-84. https://doi.org/10.2478/atd-2022-0024

Kindermann, K., & Riegel, U. (2016). Subjektive Theorien von Lehrpersonen. Variationen und Methodische Modifikationen eines Forschungsprogramms. Forum Qualitative Sozialforschung, 17(2). https://www.qualitative-research.net/index.php/fqs/article/download/2486/3971/10572

Kumar, A., & Goel, R. (2024). School climate: An organizational perspective overview. International Journal of Research Publication and Reviews, 5(8), 2704-2709. https://ijrpr.com/uploads/V5ISSUE8/IJRPR32408.pdf

Lee, S. E. (2024). Becoming a subject in learning: Student freedom, agency, and subjectivity. Educational Philosophy and Theory, 56(13), 1332-1343. https://doi.org/10.1080/00131857.2024.2391859

Lobato Carvajal, F.J. (2023). Estudio de la evolución del (cyber) bullying en tiempos de pandemia por COVID-19. Cuadernos de Investigación Educativa, 14(2). https://doi.org/10.18861/cied.2023.14.2.3357

López, V., Ortíz, S., Morales, M., Urbina, C., Opazo, H., Allende, C., & Yáñez-Urbina, C. (2023). Convivencia escolar as a practice of in/exclusion in Chilean schools. Globalisation, Societies and Education, 23(2), 1-17. https://doi.org/10.1080/14767724.2023.2198689

Mann, M. J., Kristjannson, A. L., Smith, M. L., Lilly, C. L., Thrisdottir, I. E., & Havlicak, A. (2024). Beyond School Climate: Conceptualizing the School as a Protective Factor Approach. Journal of School Health, 94(11), 1095-1104. https://doi.org/10.1111/josh.13490

Marques, F. P. J., Mont’Alverne, C., & Mitozo, I. (2021). Editorial journalism and political interests: Comparing the coverage of Dilma Rousseff’s impeachment in Brazilian newspapers. Journalism, 22(11), 2816-2835. https://doi.org/10.1177/1464884919894126

Mazrekaj, D., & De Witte, K. (2024). The Impact of School Closures on Learning and Mental Health of Children: Lessons From the COVID-19 Pandemic. Perspectives on Psychological Science, 19(4), 686-693. https://doi.org/10.1177/17456916231181108

McEntyre, K., & Richards, K. A. R. (2023). Implementing lessons learned through occupational socialization theory to influence preservice teachers’ subjective theories. Sport, education and society, 28(2), 213-225. https://www.tandfonline.com/doi/abs/10.1080/13573322.2021.1992611

Medina Barahona, G., Faúndez-Casanova, C., Pérez Villalobos, F., Rosales Moya, J., & Mondaca Urrutia, J. (2024). Estrategias para prevenir la violencia escolar: una revisión sistemática de la literatura. Revista Convergencia Educativa, 15, 108-125. https://doi.org/10.29035/rce.15.108

Nhamo, G., Chapungu, L., & Togo, M. (2024). COVID-19 impacts on school operations: a pushback on the attainment of SDG 4 in South Africa. Cogent Education, 11(1). https://doi.org/10.1080/2331186X.2024.2381339

Orben, A., Tomova, L., & Blakemore, S.J. (2020). The effects of social deprivation on adolescent development and mental health. The Lancet Child & Adolescent Health, 4(8), 634-640. https://doi.org/10.1016/S2352-4642(20)30186-3

Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura. (2024). Aportes para la enseñanza de habilidades socioemocionales: Estudio Regional Comparativo y Explicativo (ERCE 2019). https://unesdoc.unesco.org/ark:/48223/pf0000388352.locale=es

Organización de las Naciones Unidas para la Educación, la Ciencia y la Cultura. (2015). Educación 2023. Declaración de Incheon y Marco de Acción para la realización del Objetivo de Desarrollo Sostenible 4. https://unesdoc.unesco.org/ark:/48223/pf0000245656_spa

Osman, Z., Masnan, A., Jaafar, A., Omar, R., Noor, A., & Rohaizad, N. (2024). Impact of the COVID-19 pandemic on children's social, emotional, and moral development: A systematic literature review. International Journal of Advanced and Applied Sciences, 11(10), 35-47. https://www.science-gate.com/IJAAS/2024/V11I10/1021833ijaas202410005.html

Osorio-García-de-Oteyza, M., & López-Rosado, A. (2024). El impacto social de las humanidades desde las actividades de transferencia universitarias: el caso de la Universidad Francisco de Vitoria (Madrid, España). Formación Universitaria, 17(2), 185-194. http://dx.doi.org/10.4067/S0718-50062024000200185

Pastor Pérez, L. (2006). Retórica y cartas al director. Estudios sobre el Mensaje Periodístico, 12, 393-412. https://revistas.ucm.es/index.php/ESMP/article/view/ESMP0606110393A

Perlado Lamo de Espinosa, I., & Trujillo Vargas, J. J. (2024). Análisis investigativo sobre las habilidades sociales comunicativas como herramienta para prevenir la violencia en el contexto educativo. Revista Latina De Comunicación Social, 82, 1-21. https://doi.org/10.4185/rlcs-2024-2302

Prieto-Andrés, A., & Fernández Romero, C. (2020). Medios de comunicación y esfera pública: el caso del tratamiento por la prensa española de las políticas públicas en torno a la ley de extranjería. Política y Sociedad, 57(1), 121-141. https://doi.org/10.5209/poso.62921

Rawolle, S., & Lingard, B. (2014). 26. Mediatization and education: a sociological account. En K. Lundby (Ed.), Mediatization of Communication (pp. 595-616). De Gruyter Mouton. https://doi.org/10.1515/9783110272215.595

Ray, A. (2024) Professionalism as a soft skill: the social construction of worker identity in India’s new services economy. Third World Quarterly, 45(4), 790-809. https://doi.org/10.1080/01436597.2023.2223133

Rodas Flores, D. I., & Gómez Contreras, M. L. (2024). Convivencia Escolar en Hispanoamérica y España: Una revisión bibliográfica (2013–2023). Revista Senderos Pedagógicos, 16(1), 49-67. https://doi.org/10.53995/rsp.v16i1.1628

Rojas-Andrade, R., Lopez Leiva, V., Varela, J. J., Soto García, P., Álvarez, J. P., & Ramirez, M. T. (2024). Feasibility, acceptability, and appropriability of a national whole-school program for reducing school violence and improving school coexistence. Frontiers in Psychology, 15. https://doi.org/10.3389/fpsyg.2024.1395990

Santa Cruz Grau, E., & Cabalín, C. (2019). Making Education News in Chile: Understanding the Role of Mediatization in Education Governance through a Bourdieuian Framework. In A. Wilkins, & A. Olmedo (Eds.), Education Governance and Social Theory: Interdisciplinary Approaches to Research (pp. 159-174). Bloomsbury Academic. https://doi.org/10.5040/9781350040090.ch-008

Schön, D. (1998). El profesional reflexivo. Cómo piensan los profesionales cuando actúan. Ediciones Paidós Ibérica, S.A.

Scimago Media Rankings. (2022). Media Web Reputation Ranking - Chile. https://www.scimagomedia.com/rankings.php?media=Newspaper&country=Chile&edition=2022_09

Setiawati, E., & Ernawati I. (2019). The evaluation of students’ prosocial behavior on primary education level. AL-BIDAYAH. Jurnal Pendidikan Dasar Islam, 11(2), 226-237. https://doi.org/10.14421/al-bidayah.v11i2.205

Steinberg, L., Cauffman, E., Woolard, J., Graham, S., & Banich, M. (2009). Are adolescents less mature than adults? Minors’ access to abortion, the juvenile death penalty, and the alleged. APA “Flip-Flop”. American Psychologist, 64(7), 583-594. https://doi.org/10.1037/a0014763

Ström, P., Lindgren, E., Boström, P., & Hermansson, C. (2024). Discourse of influence–participation and opinions in digital and print media. Sakprosa, 16(1). https://doi.org/10.5617/sakprosa.9732

Turanovic, J., Pratt, T., Kulig, T., & Cullen, F. (2022). Confronting School Violence. Cambridge Elements.

Urbina, J., Hernandez, C., & Aloiso, A. (2018). Prevención, intervención y manifestaciones de violencia en contextos escolares: Percepciones de estudiantes en centros educativos de Cúcuta (Colombia). Espacios, 39(52). https://www.revistaespacios.com/a18v39n52/a18v39n52p17.pdf

Vasilachis de Gialdino, I. (Coord.). (2019). Estrategias de investigación cualitativa (Vol. II.). Gedisa Editorial.

Vidić, T., Đuranović, M., & Klasnić, I. (2023). Students’ perceptions of teacher support, and their school and life satisfaction before and after the COVID-19 pandemic. International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 11(1), 15-25. https://doi.org/10.23947/2334-8496-2023-11-1-15-25

Wahl-Jorgensen, K. (2002). Understanding the Conditions for Public Discourse: four rules for selecting letters to the editor. Journalism Studies, 3(1), 69-81. https://doi.org/10.1080/14616700120107347



AUTHOR CONTRIBUTIONS, FUNDING AND ACKNOWLEDGEMENTS

Author contributions:

Conceptualization: Fuentealba-Jorquera, Daniel; Caamaño-Vega, Vladimir; Carrasco-Aguilar, Claudia; Gubbins, Verónica. Validation: Fuentealba-Jorquera, Daniel; Rodríguez-Pastene, Fabiana; Andrada, Pablo; Castro-Carrasco, Pablo; Zelaya, Martina. Formal analysis: Fuentealba-Jorquera, Daniel; Rodríguez-Pastene, Fabiana; Castro-Carrasco, Pablo; Caamaño-Vega, Vladimir; Carrasco-Aguilar, Claudia; Zelaya, Martina. Data curation: Fuentealba-Jorquera, Daniel. Drafting-Preparation of the original draft: Fuentealba-Jorquera, Daniel; Rodríguez-Pastene, Fabiana; Andrada, Pablo; Castro-Carrasco, Pablo; Zelaya, Martina. Drafting-Revision and Editing: Cuadra-Martínez, David; Caamaño-Vega, Vladimir; Carrasco-Aguilar, Claudia; Gubbins, Verónica; Rodríguez-Pastene, Fabiana; Andrada, Pablo; Castro-Carrasco, Pablo; Zelaya, Martina. Visualization: Fuentealba-Jorquera, Daniel. Supervision: Rodríguez-Pastene, Fabiana; Andrada, Pablo; Castro-Carrasco, Pablo. Project management: Castro-Carrasco, Pablo; Zelaya, Martina. All authors have read and accepted the published version of the manuscript: Fuentealba-Jorquera, Daniel; Rodríguez-Pastene, Fabiana; Andrada, Pablo; Castro-Carrasco, Pablo; Caamaño-Vega, Vladimir; Gubbins, Verónica; Carrasco-Aguilar, Claudia; Cuadra-Martínez, David; Zelaya, Martina.

Funding: This research is part of the project FONDECYT Regular No. 1231667, funded by the National Agency for Research and Development of the Ministry of Science, Technology, Knowledge and Innovation of Chile.

Conflict of interest: The authors declare that there is no conflict of interest.



AUTHORS:


Daniel Fuentealba-Jorquera

University of La Serena.

Professor of Spanish and Philosophy and Bachelor's degree in Education from the University of La Serena (ULS). Candidate for a Master's degree in Discourse Studies at the same institution.

dfuentealba@alumnosuls.cl

Orcid ID: https://orcid.org/0009-0001-8644-9575

ResearchGate: https://www.researchgate.net/profile/Daniel-Fuentealba-Jorquera

Fabiana Rodríguez-Pastene-Vicencio

University of Playa Ancha.

Journalist, Doctor in History (PUCV). She has worked consistently in the study of representations in the media through works related to gender, students, native peoples and migrants in the press. She has published a series of academic articles on the subject such as: “Interculturality and social representation: The Araucanía conflict in the Chilean press. Melinao and Luchsinger-Mackay cases”; “Social representation of immigrant women in Chilean digital newspapers”; “Gender violence: media treatment and analysis of the Nabila Rifo case in La Cuarta and Las Últimas Noticias”; and “Children and Adolescents in Mass Media: Construction of Stereotypes in Written Press and Television in Chile”.

fabiana.rodriguezpastene@upla.cl

Orcid ID: https://orcid.org/0000-0003-0843-7111

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57202945167

ResearchGate: https://www.researchgate.net/profile/Fabiana-Rodriguez-Pastene

Pablo Andrada

University of La Serena.

Doctor in Communication from Pompeu Fabra University, Barcelona. Assistant Professor at the Department of Social Sciences, Universidad de La Serena, Chile. Researcher in the area of social sciences, specializing in the field of communication, education and culture. His research interests are media literacy and media and audience studies. He is co-editor of the book “Media Education in Latin America”.

pablo.andrada@userena.cl

Índice H: 9

Orcid ID: https://orcid.org/0000-0002-2887-5517

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57209657458

Google Scholar: https://scholar.google.com/citations?user=GehDchAAAAAJ&hl=es&oi=ao

ResearchGate: https://www.researchgate.net/profile/Pablo-Andrada-2




Pablo Castro-Carrasco

University of La Serena.

Catholic University of Maule.

Doctor in Psychology (PUC). Post-doctorate at the Child and Family Studies Deparment of the University of Leiden, The Netherlands. Professor at the University of La Serena. He has researched for two decades the processes of construction of subjective professional knowledge in education, mainly in the line of research on the subjective theories of teachers and experts on critical aspects of school and family education. Since 2006 he has researched and published on Chilean comprehensive policy, subjective theories, school climate and school violence.

pablocastro@userena.cl

Índice H: 23

Orcid ID: https://orcid.org/0000-0002-8640-5820

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57211297165

Google Scholar: https://scholar.google.com/citations?user=-AjeGuUAAAAJ&hl=es&oi=ao

ResearchGate: https://www.researchgate.net/profile/Pablo-Castro-Carrasco

Vladimir Caamaño-Vega

University of Santo Tomás.

Psychologist, Master in Psychology, mention in Educational Psychology (ULS). His master's thesis was on teachers' subjective theories. He is currently co-researcher of the project “Subjective theories of teachers about teaching-learning time prioritized in the context of pandemic”. He works as a school psychologist in an educational center. In his current professional practice he deals with difficulties of school climate and school violence by means of preventing and managing school climate.

vcaamano2@santotomas.cl

Orcid ID: https://orcid.org/0000-0003-3111-4644

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=59254704100

ResearchGate: https://www.researchgate.net/profile/Vladimir-Caamano-Vega

Verónica Gubbins

Finis Terrae University.

Doctor in Educational Sciences (PUC). Post-doctorate (in progress) at the Center for Studies on Society, Family, and School of the Institute of Human and Social Sciences, Federal University Ouro Preto, Brazil. Her lines of research are the relationship between socialization, family-school relationship, parental participation in school and reproduction of Educational Inequality from an ecoconstructivist-structural perspective. She has been a visiting researcher at the University of Berkeley (USA) and visiting professor at the University of Lleida (Spain). She is the author of two books on the topic of Family-Schools published under the blind refereeing process. She has been invited by two Wos journals to review a book on a comparative research in 9 countries of the world on Parenting and youth development (Educational Review).

vgubbins@uft.cl

Índice H: 20

Orcid ID: https://orcid.org/0000-0003-2175-2941

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57188672913

Google Scholar: https://scholar.google.com/citations?hl=es&user=bXPfdUUAAAAJ

ResearchGate: https://www.researchgate.net/profile/Veronica-Gubbins

Claudia Carrasco-Aguilar

University of Playa Ancha.

Doctor in Educational Sciences (UGR-Spain). Post-doctorate in the Department of Didactics and School Organization, School of Education Sciences at the University of Malaga, Spain. He has led different research funded by UNESCO, MINEDUC, OEI, among others, regarding school coexistence policies, and the ways in which schools implement them in their daily interaction. She worked on the critical analysis of the school violence law, analysis of school coexistence policies, performative impacts and educational policy implementation in school climate, both in Chile and Latin America.

claudia.carrasco@upla.cl

Índice H: 18

Orcid ID: https://orcid.org/0000-0002-8768-2440

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57552810000&origin=recordpage

Google Scholar: https://scholar.google.com/citations?hl=es&user=SApybyoAAAAJ

ResearchGate: https://www.researchgate.net/profile/Claudia-Carrasco-Aguilar

David Cuadra-Martínez

University of Atacama.

Master in Educational Psychology. Doctor in Psychology. He has written several research articles on professional identity, subjective theories, education and teaching and learning processes.

david.cuadra@uda.cl

Índice H: 19

Orcid ID: https://orcid.org/0000-0002-0810-2795

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=57201633979&origin=recordpage

Google Scholar: https://scholar.google.com/citations?hl=es&user=bjoiCq4AAAAJ

ResearchGate: https://www.researchgate.net/profile/David-Cuadra-Martinez

Martina Zelaya

University of La Serena.

Translator English-Spanish. Master in Discourse Studies. Assistant for the Fondecyt Regular 1231667 project. Editorial assistant at Logos Magazine: Linguistics, Philosophy and Literature.

martina.zelaya@userena.cl

Orcid ID: https://orcid.org/0009-0002-9543-580X

Scopus ID: https://www.scopus.com/authid/detail.uri?authorId=59467070300&origin=recordpage

ResearchGate: https://www.researchgate.net/profile/Martina-Zelaya





Related articles:


González Ramírez, I. X. (2024). Justicia restaurativa para el tratamiento de conflictos de acoso sexual, violencia y discriminación en los establecimientos universitarios. European Public & Social Innovation Review, 9, 1-22. https://doi.org/10.31637/epsir-2024-1402

Pérez-Martín, S., Pazos Vidal, A., Verde-Diego, C., & Frieiro, P. (2023). Sexismo Institucional en Campañas contra la violencia Machista en Galicia: Deconstruyendo Resistencias Narrativas. Vivat Academia, 157, 1-25. https://doi.org/10.15178/va.2024.157.e1512

Sousa, J., Rodríguez Ávila, N., & Rodríguez Martínez, P. (2024). Ciberviolencia en España: tipos, víctimas y agresores. Revista de Comunicación de la SEECI, 57, 1-21. https://doi.org/10.15198/seeci.2024.57.e877

Zapata, S. M. C., & Zapata, E. C. (2024). Convivencia escolar: Revisión sistemática. Horizontes. Revista de Investigación en Ciencias de la Educación, 8(32), 497-510. https://doi.org/10.33996/revistahorizontes.v8i32.740

Mori, C. T., Ugarte, L. O. O., Zuñiga, V. D. J. G., & Esteban, R. F. C. (2024). Programas de intervención para mejorar la convivencia escolar: una revisión sistemática. Revista de Psicología Clínica con Niños y Adolescentes, 11(1), 2. https://hdl.handle.net/11000/32028









	Corresponding author↩︎


	The Education Quality Measurement System (from Spanish, SIMCE) is a test implemented to measure the achievement of the contents and learning of the current curriculum.↩︎





EPUB/media/file4.png
Analisis exploratorio

Etapa 1:
Recoleccion de
datos

Etapa 3:

Codificacion axial

Procedimiento 1: Eleccién de
diario como objeto de estudio

Procedimiento 2: Lectura de

CD de 2022 en plataforma
digital La Tercera

Procedimiento 3:Andlisis
exploratorio de estructura
superficial de TS para identificar
tema de estudio: CE, VE o ambos.

Andlisis descriptivo

- Procedimiento 5: Procedimiento 6 Procedimiento 7:
e dimientol Transcripcion de cartas al Reconstruccion de TS de cartas | | Clasificacion de TS segtin
Caracterizacion de 7| director/ obtencién de al director- obtencién de tema y orientacién a la
A /ES estructura superficial de TS estructura profunda de TS accion.

Analisis relacional

tema.

Procedimiento 8: Identificacion
de TS predominante en cada

Procedimiento 9: Anlisis
relacional de TS en CE y VE.






EPUB/nav.xhtml


  

    Índice de contenido



    

      		

        Subjective theories about school climate and violence in expert discourse from the press of 2022

      

        		

          ABSTRACT

        



        		

          INTRODUCTION

        



        		

          OBJECTIVES

        



        		

          METHODOLOGY

        

          		

            Type of study, methodology and design

          



          		

            Sample

          



          		

            Data analysis

          



          		

            Scientific criteria

          



        



        



        		

          RESULTS

        

          		

            Descriptive analysis according to profession, discipline and position of the authors

          



          		

            Subjective theories on school violence and climate

          

            		

              Subjective theories of experts on the phenomenon of SV

            



            		

              Experts’ subjective theories about SC

            



          



          



          		

            Type of action orientation of subjective theories

          



        



        



        		

          DISCUSSION AND CONCLUSIONS

        



        		

          REFERENCES

        



        		

          AUTHOR CONTRIBUTIONS, FUNDING AND ACKNOWLEDGEMENTS

        



        		

          AUTHORS:

        



        		

          Related articles:

        



      



      



    



  



  

    		

      Title Page

    



  







EPUB/media/file1.png





EPUB/media/file2.png





EPUB/media/file7.png
Politico

Academia

ONG educativas

Gobierno






EPUB/media/file5.png
L H.

Psicologia

Derecho

Sociologia

Trabajo social

Pedagogia

Ingenieria






EPUB/media/file3.png





EPUB/media/file9.jpg
s

El trabajo de

Para poder

e

Soluciones
(Ts3ani019)

[carencia de

herramientas

de convivencia| e | 152345

s2)

herramientas Mayor

de convivencia "] participacion de

la comunidad

Estrés en co
por pruebas
estandarizad

munidades

as s 1-18)

Contexto—————————————| |aCE
(rs7-1218)
Pandemia
asn
= Causas
= asrzie
Falta de practica N
de habilidades b
sociales 757
[crisis sanitaria] [ Efectos en habiidades
s 18 socio emocionales s 12)
[ sosee

& | Post pandemia

s

Mantenitos

educativa rs 3+
5

Mejoramiento de
espacios de
interaccion de nifios

y adolescentes
asi019)

Desarrollo de
habilidades no
practicadas (7 1o

pars

Tratar los efectos del

distanciamiento (rs )






EPUB/media/file0.png





EPUB/media/file8.png
Generado Insuficiencia en el -
.
afrontamiento de VE Sogeren

Tuvo

Consecuencias

[Aumento de casos | __— (80845 [ Mayor frecuencia en niios y
lde violencia 5 5) adolescentes
515
Genersdes po Posden voare medarie |
Y -
nducias negativas . Revisar reglamentos y
Vividas por esirés en |+ Cezstender | programas socio
pandemia (7 11) ceses emocionales (7 12) N
A% colegios
- s ism
Causa Inasistencia en p— Reestablocer nutinas de .

s e escudlas rse) [ decamee T |pesencialdad Soluciones
2014 (Ts13-17-21:22)
Los aclos ¥iolentos se Aumentar la preocupacion| [ Miayor compromiso
dult po Dando mayor de adultos y autoridades |22 | de la comunidad
adultos 7 2014 G T por casos dentro y fuera educativa (75 2122)

de aula s 2122)






EPUB/media/file6.png
Humanidades

20,0%

Ciencias Juridicas,
46,7%

Ciencias Sociales

20 00,
33,370






